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“The best answer at present is that early age
of acquisition, overall fluency, frequency of
use, levels of literacy and grammatical
accuracy all contribute to the bilingual
advantage, with no single factor being
decisive [137, 138]. Increasing bilingualism
leads to increasing modification of cognitive
outcomes” (Bialystok et al, 2013).

How might this finding inform our values and beliefs
about students’ immersion language abilities?
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standing conversation

e Stand up and find someone you don’t already know.

 Describe your relationship to the topic of today’s
workshop: Strategies for Keeping Students in the
Target Language.

 Volunteers share aloud what their partner’s
relationship is to the topic.




session outcomes

 Examine and unpack root causes of the struggle to keep
students in the target language.

e ldentify strategies desighed to keep students in the target
language and explore how to implement them.

e Set personal goals with respect to language strategies in
order to articulate and deepen the impact on immersion
language development.




norms of collaboration

norms of collaboration®*

pausar
parafrasear

preguntar

compartir ideas

proveer datos

prestar atencion a si mismo y a los demas
pre-asumir intenciones positivas

pause (1)
paraphrase (E£i4)
pose questions ($£[9])

put ideas on the table (32 H{RAVARE)
provide data (2 {HEUE)
pay attention to self and others (& B 21 E b A)

pause
paraphrase

pose questions

put ideas on the table

provide data

pay attention to self and others
presume positive intentions

*adopted from Center for Adoptive Schools
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working agreements




four-box synectics

e “Keeping immersion students in the target language
is like because SV

* Brainstorm 1 or 2 responses for each box/item to the
prompt.

e Groups have 1 minute to select their best item and a
spokesperson.







getting to the root of the
problem




group brainstorm

e Form a group of 3-4 and select a scribe.

e Spend 2 minutes brainstorming and noting why it is so
challenging to keep students in the target language.

e Spend 1 minute selecting your top two and be prepared
to share out.




here’s what, so what, now
what : language status

* Find a partner.

 Consider:

e What is the common cultural perspective about the
majority language and what “status” does it have in
our culture?

e What is the common cultural perspective about the
target language and what “status” does it have in our

culture?

 Spend 3 minutes working together to complete the “here’s
what” column of the chart.



here’s what, so what, now
what : language status

5 minutes with Dr. Tara Fortune



here’s what, so what, now
what : language status

e Consider:

* What message does the current status of languages
send to native speakers of the immersion languages
in our culture?

* What message does the current status of languages
send to native English speakers in our culture?

e What is the effect of the current status of languages
on students?

 Spend 3 minutes working together to complete the “so

what” column of the chart.



Immersion Language







WHAT can we do to keep
students in the target language?



Immersion Language




WO Y O
Immersion
language
English




WHAT? 1. Elevate the status of the target /
immersion language.

“Myth: Treating each language of a dual language
program the same is the best way to respect the equality

of both languages.

Fact: Because of the tremendous power of English, it is
often necessary to raise the status of the non-English
language above that of English to balance the value of

the two languages (e.g., Valdes, 1997)” (Hamayan,

Genesee & Cloud, 2013, p. 91).



HOW might we elevate the status of
the target / immersion language?

e Draw a 2x2 box.

e What might be two evidences of the the status of the
immersion language being elevated...

e within the classroom?
e within the program?

e within the school?

e within the district?



WHAT? 2. Implement (and follow!) an
immersion language only policy
and timeline.

“It is critical when teaching through students’ L2 that teachers

promote their students’ L2 skill as much as possible during the
lower grades so that they can comprehend complex academic

content taught through the L2 in the higher grade” (Hamayan,

Genesee & Cloud, 2013, p. 91).

“It has traditionally been argued that the use of each language
should be strictly separated when teaching specific subjects...
The more students are encouraged to use the non-English
language, the more likely their proficiency in that language will

be enhanced” (Hamayan, Genesee & Cloud, 2013, p. 75).




How might we implement (and
follow!) an immersion language only
policy and timeline?

QUEDATE
RANQUILC
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How might we implement (and
follow!) an immersion language only

policy and timeline?

 Explore the add.a.lingua immersion language only

policy and timeline.
* Find your grade level and read the corresponding

section.
° dd o V14 dd V14
e Write two “I notice” statements and two “l wonder

statements.




educational models
administration

family and community
Mandarin frameworks
Spanish frameworks
secondary continuing
pdl . primary

pdl . secondary

pd2 . primary

pd2 . secondary

pd3 . primary

pd3 . secondary

aalpa range finder
leadership training materials
internal (admin only)
informed parent guide
informed educator guide
authentic texts

(® add category

informed educator guide

start here © settings

definition and goals of dual language immersion
language proficiency demystified

quality program "to do" checklist

key terms

intermediate example
advanced example
performance and proficiency distinction

@ add resource

early total one-way ¢ settings

program design . early total one-way
community FAQs . early total one-way

@ add resource

90-10 two-way ) settings

program design . 90-10 two-way
community FAQs . 90-10 two-way (Espafiol)
community FAQs . 90-10 two-way (English)

@ add resource

middle school and high school @ settings

program design . middle school
program design . high school
community FAQs . secondary

@ add resource

instructional tools  settings

contract lesson

notice, practice, produce

immersion language only timeline visual
immersion language only timeline lesson

{&) settings

* published
* published
* published
» published
» hidden
* hidden
* hidden

* published
* published

* published
* published
* published

* published
* published
* published

* published
» published
* published
* published

oct 13, 2016
oct 13, 2016
oct 18, 2016
oct 14, 2016
oct 18, 2016
oct 18, 2016
oct 13, 2016

oct 13, 2016
jun 25, 2015

oct 13, 2016
jun 25, 2015
oct 23, 2015

oct 13, 2016
oct 13, 2016
jun 25, 2015

jul 7, 2016

jul 12, 2016
jul 12, 2016
jul 12, 2016

view
view
view
view
view
view
view

view
view

view
view
view

view
view
view

view
view
view




add.a.lingua immersion language only timeline
(number of weeks spent in instruction)

AFTER their first day of '
school: ‘
« Second grade « threeschool / preschool
students are
expected to use

immersion After SIX weeks of
language only to instruction: « Kinder
communicate with « Kinder teachers hold
their teacher & students
peers accountable to
: using only immersion
language.

1 2 3 4 5
ON their first day of
school: « First grade
« Third, fourth, and fifth

grade students are
expected to use
immersion language

only to communicate After FOUR weeks of instruction:
with their teacher & « Kinder teachers introduce
peers circumlocution game,

encouraging use of immersion
language only, even if students
use only a couple words!
feacher will explain the game
and incentives and practice for
two weeks.

« First grade students are
expected to use only immersion
language to communicate with
their teacher.
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How might we implement (and
follow!) an immersion language only
policy and timeline?

 Teach the add.a.lingua immersion language only policy

and timeline lesson.

* Ask: How might you modify this for your grade level
and/or context?




add.a.lingua pd1 primary teacher tool
immersion language development: lesson plan

immersion language only timeline lesson

teaching lesson
objective
Students will agree to follow the add.a.lingua immersion language only timeline to the best of their ability and
clearly understand the system to which they will be held accountable.

materials: whiteboard, poster with a visual of the immersion language only timeline dates for your grade level
(created by teacher), markers, blank paper

introduce: The teacher will...

1. Ask students to think back to the previous year(s) and remember what the expectation was regarding the
use of the immersion language and English during the school year. Invite students to share with a partner,
then select a few students to share with the whole group.

2. Share the lesson objective.

teach: The teacher will...
1. Draw a circle on the whiteboard, and ask students to help turn the circle into a pie chart of language use.
2. Ask students to work with a partner to create a list of as many contexts as possible in which they speak or
use English (at home, recess, soccer practice, boy scouts, playing in the neighborhood, summer, etc.). After
students have worked for a few minutes, call their attention, and invite students to share.
3. Use a marker to fill in a bit of the circle on the board, every time a student provides a context in which he/
she uses English. The circle should be mostly filled, but leave about 1/8 white.



How might we implement (and
follow!) an immersion language only
policy and timeline?

* |Incentivize adherence to the
immersion language only policy and
timeline.




language incentives




WHAT? 3. Scaffold for success.

“‘Instructional activities and interactional
feedback that act as a counterbalance to the
predominant communicative orientation of a
given classroom setting will be more

facilitative of interlanguage
restructuring...” (Lyster & Mori, 2006:

294)” (Lyster & Mori, 2008, p. 140).



Words from Tara Fortune




How might we scaffold for success?
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How might we scaffold for success?

dialogic instruction

e teacher as facilitator of discussions
e student-centered learning

e students speak and write frequently
e students and teachers use

circumlocution to stay in the target
language and expand vocabulary




dialogic instruction

classroom culture
feature: dialogic teaching



How might we scaffold for success?

teach “tools”
(including circumlocution)




circumlocution lesson

add.a.lingua pd1 teacher tool
immersion language development: lesson plan

circumlocution lesson

teaching lesson

objective
Students will use circumlocution to talk around a word in Spanish without using any English and recognize
situations in which to use this language strategy.

materials: tools in a toolbox/container, vocabulary cards (one per student), graphic organizer (web)- 1 large
poster-sized and one copy for each student, poster, markers

introduce: The teacher will...

1. Explain to students that just as they will grow in size and acquire more knowledge, they will also grow
immensely as language learners throughout this school year. Remind students it is normal for them to still
have many words or phrases they don’t know how to say, but by using specific language tools, they can
convey meaning and remain in Spanish so that they protect the immersion language.

2. Show a toolbox, shaking the tools inside to captivate students’ attention. Ask students why tools are
necessary (because they are used to build/fix things). Share that today, students will learn about tools,
specifically one called circunloquio, that will help them build their Spanish skills by staying in the target
language even when thev don’t know a word or ohrase.







How might we scaffold for success?

corrective feedback

 Implementing appropriate Corrective Feedback
techniques means that we must “offer learners an
opportunity to self-repair by generating their own
modified response” (Lyster and Mori, 2008, p. 137).

 Teacher asks for clarification, prompts students, and
allows sufficient time for students to self-correct.




corrective feedback

L2 development
feature: corrective feedback




research: say something

 Find a partner and determine who is partner A and B.
e Both partners read part 1 silently.
 Partner A says something related to or about the text.

e Partner B listens. ,<

e Continue, alternating roles.

* Discuss what you notice or wonder after reading the

entire document.



rotating review

 Walk from poster to poster, discuss the topic with your
group. Think: “For optimal immersion language
development and to keep students in the target
language, we should...

e see...” (1)

e hear...” (2)

e expect teachers to...” (3)
e expect students to...” (4)

e Have a volunteer add your unique thoughts and ideas to

the poster.



give & go

purpose: activate group energy and frame thinking surrounding
strategies for keeping students in the target language

e grab an index card and fold it in half (2 rectangles in front, 2 in
back)

e think of 1 strategy that you use to keep students in the target
language, and write it in box #1 of your card

e stand up and “give and go” - find a new person, introduce yourself,
trade cards, talk about what’s on them, and add your original

strategy to your new card

* repeat until you’ve got four total strategies on your final card



goal setting




We'd love to keep talking....in multiple languages

addalingua.com

@) addalinguablog.com

n facebook.com/addalingua
y @addalingua



http://addalinguablog.com
http://facebook.com/addalingua
http://addalingua.com
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