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the four seasons

star@ng with the person in the leM most front of the room

• “count” off by season beginning with Spring 

• find your season poster and stand by it 

• introduce yourself to the people in your season 

and share what you hope to learn today 

• remember who is in your seasonal group 

• wait for further direc@ons



the four seasons

con@nued

• iden@fy one person in your seasonal group as 

the “presenter” 

• spring presenter and group walk to fall and 

take turns having the presenters introduce 

their group members 

• summer walk to winter groups do the same 

• repeat the process with spring to summer and 

winter to fall 

• take your seats



threefold goal of dual language immersion

academic achievement

cross-cultural  
sensi0vity

high proficiency  
in L2

adapted from Cloud et al., 2013



pd year-long support cycle

summer

september
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february

march

april

three-day training

classroom lab visit 
or virtual classroom 

lab visit

 training webinar: how 
to begin planning for 

next year

training webinar: what 
to look for in the 

classroom
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webinar

fall training webinar

point person training
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new partner pathway licensing cer@fica@on assessment endorsement 

Why partner with add.a.lingua?

immersion 
language 

development

biliteracy & 
counterbalanced 

instruction

dual language 
immersion 

model

progress 
monitoring  

system



learning targets

• explore how values and beliefs shape our prac@ce through two 

of the add.a.lingua quality quadrants 

• iden@fy and explain elements of instruc@onal framework 

development within a balanced literacy context 

• highlight language specific elements necessary for Mandarin 

Chinese literacy development and accompanying instruc@onal 

tools



working agreements

• listen respecXully to one another without interrup@ng 

• speak with inten@on to support group learning 

• ask clarifying ques@ons to ensure understanding 

• stay present in the moment 

• use technology for learning purposes only



learning strategies or protocols…why?

• adult brain capacity for aBen0on 
(hBp://www.learningsolu0onsmag.com/ar0cles/1354/brain-science-the-neuroscience-of-teaching-and-learning) 

• output hypothesis (Swain, 1985)



survey says…

• listen to each statement as it is read and then move to the 

seasons as follows:  

• spring = strongly agree 

• summer = agree 

• fall = disagree 

• winter = strongly disagree 

• take one minute between each statement to explain to the 

people in your group why you are there



survey says…

• students can become fully bilingual through dual language 

immersion educa@on

• the primary responsibility of an immersion teacher is to 

teach content

• the primary responsibility of an immersion teacher is to 

teach language

• it is necessary to use the non-immersion language (English 

in the U.S. when students don’t understand complex 

concepts, especially because Chinese is so difficult.)



parking lot

expressway in Beijing as people return from holiday, October 6, 2015



underpinning theories informing development

• developmental interdependence hypothesis (Cummins, 

1979, 1981) 

• output hypothesis (Swain, 1985) 

• weak interface posi0on & the structural scope & sequence 
(Ellis, 1993) 

• instruc0onal counterbalance (Lyster, 2007) 

• balanced literacy approach



developmental interdependence hypothesis

Cummins, 1979, 1981



output hypothesis

Swain, 1995



weak interface, structural scope and sequence

Ellis, 1993 



instruc@onal counterbalance

Lyster, 2007 



balanced literacy approach

literacybug.com, Tyner, 2012
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read to self and check in

• read silently to yourselves the proficiency page and ild success 

indicators with research  one paragraph or sec@on at a @me 

• pause aMer each and make eye contact with group members when 

finished  

• check for common understanding and fill in key terms “matchbox 

defini@ons” during each “check-in” (8th page into packet) 

• appoint one person to record outstanding ques@ons on a s@cky and 

place in the “parking lot”



spend-a-buck

• If you had $1.00 and could spend every cent on the success 

indicators in the immersion language development quadrant, 

how would you divide your money based on current needs in 
your program? 

• Where would you spend the most? 

• Where would you spend the least? 

• jot down responses on a stick and share with your table group



myth busters

• find a partner from an opposite season 

• take turns turns reading the myth busters research aloud 

• circle the one that most surprised you or affirmed your thinking 

• tell your partner “why” 

• wait for facilitator to ask for share out



jigsaw:  

(aal immersion language only policy and @meline)

• locate one person from each season (groups of four) 

• number off one to four 

• read the sec@on of the aal immersion language only policy 

and @meline that corresponds to your number (from 

subheading to subheading) 

• take one minute to summarize and write down the key point 

of your sec@on to share with the rest of the group  

• take turns “teaching” your group members the one minute 

summaries 



elevate the status & incen@vize immersion 

language use brainstorm

signage 

student work displayed 

announcements 

community involvement 

piechart of a day 

incen@ve plans 

explana@on - why? 

classroom contract 

circumlocu@on lesson - collec@ve nego@a@on of meaning 
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say something

• connect with someone from a different season to form a pair 

• iden@fy partner “a” and “b” within your pair 

• “a” and “b” read the first success indicator with research silently 

• “a” then say something (“b” doesn’t respond) 

• “a” and “b read the second success indicator with research silently 

• “b” then says something (“a” doesn’t respond) 

• con@nue this palern throughout - fill in “matchbox defini@ons” as 

you go 

• record outstanding ques@ons



biliteracy and counterbalanced instruc@on

Which elements are 

unique to the immersion 

language? 

How do I address them 

through a balanced 

literacy approach?



CCTV building, Beijing, China

MP1. Make sense of problems 
and persevere in solving them

MP2. Reason abstractly and 
quantitatively

MP6. Attend to precision

MP7. Look for and make use of 
structure

MP8. Look for and express 
regularity in repeated 
reasoning

SP1. Ask questions and define 
problems

SP3. Plan and carry out 
investigations

SP4. Analyze and interpret data

SP6. Construct explanations 
and design solutions

EP4. Build and present knowledge through research by integrating, 
comparing, and synthesizing ideas from text

EP5. Build upon the ideas of others and articulate their own 
clearly when working collaboratively

EP6. Use English structures to communicate 
context specific messages

EP7*. 
Use 

technology 
and digital media 
strategically and 
capably

MP5. Use appropriate 
tools strategically

SP8. 
Obtain, 

evaluate, and 
communicate 

information

EP2. Produce clear 
and coherent writing 

in which the 
development, organization, 

and style are appropriate to 
task, purpose, and audience

SP2. Develop 
and use models

MP4. Model with 
mathematics

SP5. Use mathematics and 
computational thinking

EP1. Support analysis of a range of grade-
level complex texts with evidence

MP3 and EP3. Construct viable and 
valid arguments from evidence and 
critique reasoning of others

SP7. Engage in argument from 
evidence

Relationships 
and 
Convergences

EDUCATION
GRADUATE SCHOOL OF

Found in:
1. CCSS for Mathematics 
(practices)
2a. CCSS for ELA & 
Literacy (student capacity)
2b. ELPD Framework 
(ELA “practices”)
3. NGSS (science and 
engineering practices)

Notes: 
1. MP1–MP8 represent CCSS 

Mathematical Practices (p. 6–8).
2. SP1–SP8 represent NGSS Science and 

Engineering Practices.
3. EP1–EP6 represent CCSS for ELA 

“Practices” as defined by the ELPD 
Framework (p. 11).

4. EP7* represents CCSS for ELA 
student “capacity” (p. 7).

Suggested citation:
Cheuk, T. (2013). Relationships and convergences among the mathematics, science, and ELA 

practices. Refined version of diagram created by the Understanding Language 
Initiative for ELP Standards. Palo Alto, CA: Stanford University.



analyze

articulate

synthesis 

communicate

work collaboratively 

critique





“...it isn’t really possible to teach content without 

addressing language, since the language is the means 

by which subject knowledge is realized. ...So rather 

than being concerned with ‘covering content’, it is 

beler to think in terms of ‘uncovering the subject’ - 

that is, making the ways of using language and the 

ways of thinking in the subject explicit to your 

students.” (Gibbons, 2009, p.127) 



language

grammar 
scope and 
sequence 

word feature 
scope and 
sequence 



language

grammar 
scope and 
sequence 

word feature 
scope and 
sequence 

content



integra@ng Chinese specific linguis@c features within 

a balanced literacy context - grammar structures

picture of second grade unit 1 week 2 communicative 
functions
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what makes Chinese literacy so complex

• wri@ng system (logographic) doesn’t connect to the 

spoken language 

• connec@ng sound to word features is more difficult than 

with other languages

“…learners have to figure out how the graphic forms work—

how they map onto the learner’s spoken language.”(Perfer 

and Dunlap, p.13, 2008)



literacy elements that make Chinese so 

complex

• CAT 

“…learners have to figure out how the graphic forms work—

how they map onto the learner’s spoken language.”(Perfer 

and Dunlap, p.13, 2008)



integra@ng Chinese specific linguis@c features within a balanced 

literacy context - K-1 word feature - seman@c connec@ons

picture of unit 3 week 5 (first grade)
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integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word feature - seman@c connec@ons

add 
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sample radical houses

�
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word wall (radical houses)
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building phonological awareness when introducing mentor text vocabulary  
 

mentor text vocabulary cards (please see  ​my.addalingua​ for vocabulary cards per unit and week) 

 

day 1 

 

● announce to students that in order to understand a text, they will have to learn new 

vocabulary words 

● designate an area of the classroom that you will entitle “vocabulary words of the week” 

● use this space to hang vocabulary cards after they have been introduced 

● plan to take (some/all) of these words down at the end of each week in order to make 

sufficient room for the following week’s vocabulary (you may wish to leave some vocabulary 

words posted if they will be used in various weeks and lessons) 

● place designated vocabulary cards into a bin, basket, or silk bag and build student excitement 

about word learning by: 

○ thinking aloud, saying “Hmmmmm….I wonder what words we’ll find in the “word 

box/bag, etc.” today?” (note:  If one of the words describes an action such as “jump,” 

act as if it might be difficult to hold onto the bag because it keeps “jumping.” If one of 

the words describes an animal such as a “dog.” Open the bag and make a quick 

barking sound; quickly shut it again and repeat. Ask students to imagine what animal 

word they will learn that might make that sound; repeat this type of “play acting” with 

other words). 

● pull out the first word and hold it up for the students to see 

● display the card (using poster putty or by leaning it against a white board or wall) and point to 

each character as you say it aloud 

● say the word aloud again and clap each syllable (character) as it is said 

● ask the students to say the word as you point to each character 

● ask the students to say the word as you clap each syllable 

● ask the students how many syllables the word has and write the response on the back of the 

vocabulary card; show the number to all students 

● emphasize the syllable character ratio (one syllable per character) by pointing to each part of 

the word and saying “hmmmm...first syllable, second syllable, third syllable, etc…” 

● say the word again and use an appropriate gesture to indicate/emphasize the tone of each 

syllable  

● ask the students to gesture the tone of each syllable as you say the word and point to each 

character 

● have students say and gesture the new word 

● help students realize that each syllable has its own tone 

● repeat this process with each new vocabulary word and then hang the cards on the “new 

vocabulary words of the week” area 

day 2 

● revisit new vocabulary words prior to entering into the activity to which they are associated 

● say them aloud chorally as you point to each character and students clap the syllables 

● repeat the process but have students stand and say each word while gesturing the correct 

tone for each syllable 
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Instruc(ons for “listen, say, move and learn” rou(ne 

It is important to build phonological awareness when introducing any new words in Mandarin 
during kindergarten and first grade. Within the add.a.lingua instrucConal cycle, there are two key 
areas that allow you to establish a rouCne for introducing vocabulary associated with mentor 
text and word feature poem called “listen, say, move and learn”: 

• introducing mentor text, example forms, and grammar and wriCng guide vocabulary 
• introducing the word feature poems 

teaching the “listen, say, move and learn” rou(ne with tones 

• hold up your index finger and show the first tone/character card to students while saying it 
(note: use correct numerical finger counts to demonstrate tones 2, 3, and 4) 

• display the card on the whiteboard or other wall (with poster puPy) and point to the direcCon 
marker (!!) while voicing the tone aloud 

• point to the character again and say the tone while making the corresponding gesture 
• have students stand and repeat saying the tone and making the corresponding gesture with 

you  
• have students remain standing and ask them to either gesture when you speak the tone or 

speak the tone when you gesture 
• follow this rouCne with the three remaining tones  
• spend several minutes a day pracCcing the “listen, say, move and learn” rouCne at various 

transiCon points within instrucCon throughout the first month of school 
• vary the rouCne by holding up fingers represenCng different tone numbers and asking students 

to say and gesture the corresponding tone or by saying the tone and having the students 
gesture 

1. (  píng), even tone (palm down cuSng straight through the air in front of the body in a 

short moCon) !!  

2. (  shǎng), rising tone (hand with palm down moving at a diagonal from boPom leT to top 
right) / 

3. (  qù), deparCng tone (hand with palm up making an upside down arc movement from the 
leT to right) U 

4.  (  rù), checked tone (fist pulling from top to boPom on the same diagonal as the slash 
mark) \ 

instruc(ons: 
1. print one page per student at the beginning of the year 
2. cut apart and laminate squares 
3. give each student a set of 5 of each card to use during day 3 ac(vity of building 
phonological awareness when introducing mentor text vocabulary

Copyright ©2016 add.a.lingua. All rights reserved.

integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word features - phonological awareness (k-1)



integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word features - phonological awareness (k-1)

 

building phonological awareness when introducing mentor text vocabulary  
 

mentor text vocabulary cards (please see  ​my.addalingua​ for vocabulary cards per unit and week) 

 

day 1 

 

● announce to students that in order to understand a text, they will have to learn new 

vocabulary words 

● designate an area of the classroom that you will entitle “vocabulary words of the week” 

● use this space to hang vocabulary cards after they have been introduced 

● plan to take (some/all) of these words down at the end of each week in order to make 

sufficient room for the following week’s vocabulary (you may wish to leave some vocabulary 

words posted if they will be used in various weeks and lessons) 

● place designated vocabulary cards into a bin, basket, or silk bag and build student excitement 

about word learning by: 

○ thinking aloud, saying “Hmmmmm….I wonder what words we’ll find in the “word 

box/bag, etc.” today?” (note:  If one of the words describes an action such as “jump,” 

act as if it might be difficult to hold onto the bag because it keeps “jumping.” If one of 

the words describes an animal such as a “dog.” Open the bag and make a quick 

barking sound; quickly shut it again and repeat. Ask students to imagine what animal 

word they will learn that might make that sound; repeat this type of “play acting” with 

other words). 

● pull out the first word and hold it up for the students to see 

● display the card (using poster putty or by leaning it against a white board or wall) and point to 

each character as you say it aloud 

● say the word aloud again and clap each syllable (character) as it is said 

● ask the students to say the word as you point to each character 

● ask the students to say the word as you clap each syllable 

● ask the students how many syllables the word has and write the response on the back of the 

vocabulary card; show the number to all students 

● emphasize the syllable character ratio (one syllable per character) by pointing to each part of 

the word and saying “hmmmm...first syllable, second syllable, third syllable, etc…” 

● say the word again and use an appropriate gesture to indicate/emphasize the tone of each 

syllable  

● ask the students to gesture the tone of each syllable as you say the word and point to each 

character 

● have students say and gesture the new word 

● help students realize that each syllable has its own tone 

● repeat this process with each new vocabulary word and then hang the cards on the “new 

vocabulary words of the week” area 

day 2 

● revisit new vocabulary words prior to entering into the activity to which they are associated 

● say them aloud chorally as you point to each character and students clap the syllables 

● repeat the process but have students stand and say each word while gesturing the correct 

tone for each syllable 
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Instruc(ons for “listen, say, move and learn” rou(ne 

It is important to build phonological awareness when introducing any new words in Mandarin 
during kindergarten and first grade. Within the add.a.lingua instrucConal cycle, there are two key 
areas that allow you to establish a rouCne for introducing vocabulary associated with mentor 
text and word feature poem called “listen, say, move and learn”: 

• introducing mentor text, example forms, and grammar and wriCng guide vocabulary 
• introducing the word feature poems 

teaching the “listen, say, move and learn” rou(ne with tones 

• hold up your index finger and show the first tone/character card to students while saying it 
(note: use correct numerical finger counts to demonstrate tones 2, 3, and 4) 

• display the card on the whiteboard or other wall (with poster puPy) and point to the direcCon 
marker (!!) while voicing the tone aloud 

• point to the character again and say the tone while making the corresponding gesture 
• have students stand and repeat saying the tone and making the corresponding gesture with 

you  
• have students remain standing and ask them to either gesture when you speak the tone or 

speak the tone when you gesture 
• follow this rouCne with the three remaining tones  
• spend several minutes a day pracCcing the “listen, say, move and learn” rouCne at various 

transiCon points within instrucCon throughout the first month of school 
• vary the rouCne by holding up fingers represenCng different tone numbers and asking students 

to say and gesture the corresponding tone or by saying the tone and having the students 
gesture 

1. (  píng), even tone (palm down cuSng straight through the air in front of the body in a 

short moCon) !!  

2. (  shǎng), rising tone (hand with palm down moving at a diagonal from boPom leT to top 
right) / 

3. (  qù), deparCng tone (hand with palm up making an upside down arc movement from the 
leT to right) U 

4.  (  rù), checked tone (fist pulling from top to boPom on the same diagonal as the slash 
mark) \ 

instruc(ons: 
1. print one page per student at the beginning of the year 
2. cut apart and laminate squares 
3. give each student a set of 5 of each card to use during day 3 ac(vity of building 
phonological awareness when introducing mentor text vocabulary
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building phonological awareness when introducing mentor text vocabulary  
 

mentor text vocabulary cards (please see  ​my.addalingua​ for vocabulary cards per unit and week) 

 

day 1 

 

● announce to students that in order to understand a text, they will have to learn new 

vocabulary words 

● designate an area of the classroom that you will entitle “vocabulary words of the week” 

● use this space to hang vocabulary cards after they have been introduced 

● plan to take (some/all) of these words down at the end of each week in order to make 

sufficient room for the following week’s vocabulary (you may wish to leave some vocabulary 

words posted if they will be used in various weeks and lessons) 

● place designated vocabulary cards into a bin, basket, or silk bag and build student excitement 

about word learning by: 

○ thinking aloud, saying “Hmmmmm….I wonder what words we’ll find in the “word 

box/bag, etc.” today?” (note:  If one of the words describes an action such as “jump,” 

act as if it might be difficult to hold onto the bag because it keeps “jumping.” If one of 

the words describes an animal such as a “dog.” Open the bag and make a quick 

barking sound; quickly shut it again and repeat. Ask students to imagine what animal 

word they will learn that might make that sound; repeat this type of “play acting” with 

other words). 

● pull out the first word and hold it up for the students to see 

● display the card (using poster putty or by leaning it against a white board or wall) and point to 

each character as you say it aloud 

● say the word aloud again and clap each syllable (character) as it is said 

● ask the students to say the word as you point to each character 

● ask the students to say the word as you clap each syllable 

● ask the students how many syllables the word has and write the response on the back of the 

vocabulary card; show the number to all students 

● emphasize the syllable character ratio (one syllable per character) by pointing to each part of 

the word and saying “hmmmm...first syllable, second syllable, third syllable, etc…” 

● say the word again and use an appropriate gesture to indicate/emphasize the tone of each 

syllable  

● ask the students to gesture the tone of each syllable as you say the word and point to each 

character 

● have students say and gesture the new word 

● help students realize that each syllable has its own tone 

● repeat this process with each new vocabulary word and then hang the cards on the “new 

vocabulary words of the week” area 

day 2 

● revisit new vocabulary words prior to entering into the activity to which they are associated 

● say them aloud chorally as you point to each character and students clap the syllables 

● repeat the process but have students stand and say each word while gesturing the correct 

tone for each syllable 
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Instruc(ons for “listen, say, move and learn” rou(ne 

It is important to build phonological awareness when introducing any new words in Mandarin 
during kindergarten and first grade. Within the add.a.lingua instrucConal cycle, there are two key 
areas that allow you to establish a rouCne for introducing vocabulary associated with mentor 
text and word feature poem called “listen, say, move and learn”: 

• introducing mentor text, example forms, and grammar and wriCng guide vocabulary 
• introducing the word feature poems 

teaching the “listen, say, move and learn” rou(ne with tones 

• hold up your index finger and show the first tone/character card to students while saying it 
(note: use correct numerical finger counts to demonstrate tones 2, 3, and 4) 

• display the card on the whiteboard or other wall (with poster puPy) and point to the direcCon 
marker (!!) while voicing the tone aloud 

• point to the character again and say the tone while making the corresponding gesture 
• have students stand and repeat saying the tone and making the corresponding gesture with 

you  
• have students remain standing and ask them to either gesture when you speak the tone or 

speak the tone when you gesture 
• follow this rouCne with the three remaining tones  
• spend several minutes a day pracCcing the “listen, say, move and learn” rouCne at various 

transiCon points within instrucCon throughout the first month of school 
• vary the rouCne by holding up fingers represenCng different tone numbers and asking students 

to say and gesture the corresponding tone or by saying the tone and having the students 
gesture 

1. (  píng), even tone (palm down cuSng straight through the air in front of the body in a 

short moCon) !!  

2. (  shǎng), rising tone (hand with palm down moving at a diagonal from boPom leT to top 
right) / 

3. (  qù), deparCng tone (hand with palm up making an upside down arc movement from the 
leT to right) U 

4.  (  rù), checked tone (fist pulling from top to boPom on the same diagonal as the slash 
mark) \ 

instruc(ons: 
1. print one page per student at the beginning of the year 
2. cut apart and laminate squares 
3. give each student a set of 5 of each card to use during day 3 ac(vity of building 
phonological awareness when introducing mentor text vocabulary
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building phonological awareness when introducing mentor text vocabulary  
 

mentor text vocabulary cards (please see  ​my.addalingua​ for vocabulary cards per unit and week) 

 

day 1 

 

● announce to students that in order to understand a text, they will have to learn new 

vocabulary words 

● designate an area of the classroom that you will entitle “vocabulary words of the week” 

● use this space to hang vocabulary cards after they have been introduced 

● plan to take (some/all) of these words down at the end of each week in order to make 

sufficient room for the following week’s vocabulary (you may wish to leave some vocabulary 

words posted if they will be used in various weeks and lessons) 

● place designated vocabulary cards into a bin, basket, or silk bag and build student excitement 

about word learning by: 

○ thinking aloud, saying “Hmmmmm….I wonder what words we’ll find in the “word 

box/bag, etc.” today?” (note:  If one of the words describes an action such as “jump,” 

act as if it might be difficult to hold onto the bag because it keeps “jumping.” If one of 

the words describes an animal such as a “dog.” Open the bag and make a quick 

barking sound; quickly shut it again and repeat. Ask students to imagine what animal 

word they will learn that might make that sound; repeat this type of “play acting” with 

other words). 

● pull out the first word and hold it up for the students to see 

● display the card (using poster putty or by leaning it against a white board or wall) and point to 

each character as you say it aloud 

● say the word aloud again and clap each syllable (character) as it is said 

● ask the students to say the word as you point to each character 

● ask the students to say the word as you clap each syllable 

● ask the students how many syllables the word has and write the response on the back of the 

vocabulary card; show the number to all students 

● emphasize the syllable character ratio (one syllable per character) by pointing to each part of 

the word and saying “hmmmm...first syllable, second syllable, third syllable, etc…” 

● say the word again and use an appropriate gesture to indicate/emphasize the tone of each 

syllable  

● ask the students to gesture the tone of each syllable as you say the word and point to each 

character 

● have students say and gesture the new word 

● help students realize that each syllable has its own tone 

● repeat this process with each new vocabulary word and then hang the cards on the “new 

vocabulary words of the week” area 

day 2 

● revisit new vocabulary words prior to entering into the activity to which they are associated 

● say them aloud chorally as you point to each character and students clap the syllables 

● repeat the process but have students stand and say each word while gesturing the correct 

tone for each syllable 
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areas that allow you to establish a rouCne for introducing vocabulary associated with mentor 
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• display the card on the whiteboard or other wall (with poster puPy) and point to the direcCon 
marker (!!) while voicing the tone aloud 

• point to the character again and say the tone while making the corresponding gesture 
• have students stand and repeat saying the tone and making the corresponding gesture with 

you  
• have students remain standing and ask them to either gesture when you speak the tone or 

speak the tone when you gesture 
• follow this rouCne with the three remaining tones  
• spend several minutes a day pracCcing the “listen, say, move and learn” rouCne at various 

transiCon points within instrucCon throughout the first month of school 
• vary the rouCne by holding up fingers represenCng different tone numbers and asking students 

to say and gesture the corresponding tone or by saying the tone and having the students 
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1. (  píng), even tone (palm down cuSng straight through the air in front of the body in a 

short moCon) !!  
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● emphasize the syllable character ratio (one syllable per character) by pointing to each part of 

the word and saying “hmmmm...first syllable, second syllable, third syllable, etc…” 

● say the word again and use an appropriate gesture to indicate/emphasize the tone of each 

syllable  

● ask the students to gesture the tone of each syllable as you say the word and point to each 

character 

● have students say and gesture the new word 

● help students realize that each syllable has its own tone 

● repeat this process with each new vocabulary word and then hang the cards on the “new 

vocabulary words of the week” area 
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● revisit new vocabulary words prior to entering into the activity to which they are associated 

● say them aloud chorally as you point to each character and students clap the syllables 

● repeat the process but have students stand and say each word while gesturing the correct 

tone for each syllable 
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areas that allow you to establish a rouCne for introducing vocabulary associated with mentor 
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marker (!!) while voicing the tone aloud 

• point to the character again and say the tone while making the corresponding gesture 
• have students stand and repeat saying the tone and making the corresponding gesture with 

you  
• have students remain standing and ask them to either gesture when you speak the tone or 

speak the tone when you gesture 
• follow this rouCne with the three remaining tones  
• spend several minutes a day pracCcing the “listen, say, move and learn” rouCne at various 

transiCon points within instrucCon throughout the first month of school 
• vary the rouCne by holding up fingers represenCng different tone numbers and asking students 
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1. (  píng), even tone (palm down cuSng straight through the air in front of the body in a 
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right) / 

3. (  qù), deparCng tone (hand with palm up making an upside down arc movement from the 
leT to right) U 
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mark) \ 

instruc(ons: 
1. print one page per student at the beginning of the year 
2. cut apart and laminate squares 
3. give each student a set of 5 of each card to use during day 3 ac(vity of building 
phonological awareness when introducing mentor text vocabulary
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integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word features - phonological awareness (2-5)
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integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word features - morphological awareness (2-5)
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integra@ng Chinese specific linguis@c features within a balanced 

literacy context - word features - orthographical awareness (2-5)
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important informa@on about quality programming, free 

lesson plans, immersion language only policy and 

@meline, etc...

Become 
   an add.a.lingua educator member 

an add.a.lingua parent member

today! 

to receive 



my.addalingua.com/educator my.addalingua.com/parent



We’d love to keep talking….in multiple languages

addalinguablog.com

facebook.com/addalingua

@addalingua

addalingua.com/contact



references 

rer

Bialystok, E. (2009). Bilingualism: The good, the bad, the indifferent. Bilingualism: Language and Cogni@on 12 (1). Cambridge University Press. 

Bournot-Trites, M. & Tellowitz, U. (2002). Report of Current Research on the Effects 

of Second Language Learning on First Language Literacy Skills. A Report Commissioned 

by the Atlan@c Provinces Educa@onal Founda@on. Halifax. 

Clark, B. A. (2000). First- and Second-Language Acquisi@on in Early Childhood. In D. Rothenberg (Ed.), Issues in Early Childhood Educa@on: Curriculum, Teacher Educa@on, & Dissemina@on of Informa@on 

Proceedings of the Lilian Katz Symposium (pp.181-190). Champaign, IL: Early Childhood and Paren@ng Collabora@ve. 

Cummins, J. (1979). Linguis@c Interdependence and the Educa@onal Development of Bilingual Children. Review of Educa@onal Research. 49(2), 222-251.  

Cummins, J. (1981). Bilingualism and minority language children. Ontario; Ontario Ins@tute for Studies in Educa@on.  

Cummins, J. (1984). Wanted: A theore@cal framework for rela@ng language proficiency to academic achievement among bilingual students. In C. Rivera (Ed), Language Proficiency and Academic 

Achievement. Clavedon, UK: Mul@lingual Malers. Retrieved from hlp://files.eric.ed.gov/fulltext/ED240882.pdf 

de Jong, E. (2014). Program design and two-way immersion programs. In S. Björklund & D. J. Tedick (Eds.),  Journal of Immersion and Content-Based Language Educa@on, 2(2), 241-256.  

Ellis, R., (2006). Current Issues in the Teaching of Grammar: An SLA Perspec@ve. TESOL Quarterly, 40(1), 83-107. 

Fortune, T. W. (2000). Immersion Teaching Strategies Observa@on Checklist. ACIE Newsleler. Retrieved from  hlp://www.carla.umn.edu/immersion/acie/vol4/nov2000.pdf 

Fortune, T. W., & Tedick, D. J. (2015). Oral proficiency Assessment of English-Proficient K-8 Spanish Immersion Students. The Modern Language Journal. 99(4), 637-655. 

Fortune, T. W., Tedick, D. J., & Walker, C. (2008). Integrated Language and Content Teaching: Insights from the Immersion Classroom. In T. W. Fortune & D. J. Tedick (Eds.), Pathways to mul@lingualism: 

Evolving perspec@ves on immersion educa@on (pp. 71-96). Clevedon, UK: Mul@lingual Malers. 

Gibbons, P. (2003). Media@ng Language Learning: Teacher Interac@ons with ESL Students in a Content-Based classroom. TESOL Quarterly, 37(2), 247–273. hlp://doi.org/10.2307/3588504 

Hamayan, Genesee, & Cloud (2013). Dual Language Instruc@on from A to Z. Portsmouth, NH; Heinemann. 

Lindholm-Leary, K. (2005). Review of Research and Best Prac@ces on Effec@ve Features of Dual Language Educa@on Programs. DRAFT. Retrieved from hlp://www.lindholm-leary.com/resources/

review_research.pdf   

Lindholm-Leary, K. (2007, July). Current Research on Dual Language Programs. Presented at the Texas Dual Language Conference for Administrators, San Antonio, Texas. 



references 

rer

Lindholm-Leary, K., & Genesee, F. (2014). Student outcomes in one-way, two-way, and indigenous language immersion educa@on. In S. Björklund & D. J. Tedick (Eds.), Journal of Immersion and Content-

Based Language Educa@on 2:2, 165-180. 

Lyster, R. (2007). Learning and Teaching Languages Through Content: A counterbalanced approach. Philadelphia: John Benjamins Publishing Company. 

Lyster, R., & Mori, H. (2006). Interac@onal feedback and instruc@onal counterbalance. Studies in Second Language Acquisi@on 28(2), 269-300.  

Lyster, R., & Mori, H. (2008). Instruc@onal Counterbalance in Immersion Pedagogy. In T. W. Fortune & D. J. Tedick (Eds.), Pathways to mul@lingualism: Evolving perspec@ves on immersion educa@on (pp. 

71-96). Clevedon, UK: Mul@lingual Malers. 

Lyster, R., Quiroga, J., & Ballinger, S. (2013). The effects of biliteracy instruc@on on morphological awareness. In S. Björklund & D. J. Tedick (Eds.), Journal of Immersion and Content-Based Language 

Educa@on 1(2), 169–197. doi:   10.1075/jicb.1.2.02lys  

Lyster, R., & Saito, K. (2010). Oral feedback in classroom SLA: A meta-analysis. Studies in Second Language Acquisi@on 32 (2), 265-302. 

Lyster, R., & Tedick, D. (2014). Research perspec@ves on immersion pedagogy: Looking back and looking forward. In S. Björklund & D. J. Tedick (Eds.), Journal of Immersion and Content-Based Language 

Educa@on 2(2), 210-222.  

O'Neil, J. M., & Egan, J. (1992). Men's and women's gender role journeys: A metaphor for healing, transi@on, and transforma@on. In B. R. Wainrib (Ed.), Gender issues across the life cycle (pp.107-123). 

New York, NY: Springer. 

Palmer, D., Ballinger, S., & Peter, L. (2014). Classroom interac@on in one-way, two-way, and indigenous immersion contexts. In S. Björklund & D. J. Tedick (Eds.), Journal of Immersion and Content-Based 

Language Educa@on, 2(2), 225-240. 

Paradis, J., Genesee, F., & Crago, M. (2011). Dual language development and disorders: A Handbook on Bilingualism & Second Language Learning. Bal@more, London, Sydney: Paul H. Brookes Publishing. 

Perfer,C., & Dunlap, S. (2008) Learning to read: General principles and wri@ng systems varia@ons. In K. Koda and A. Zehler (Eds.), Learning to read across languages: Cross-linguis@c rela@onships in first- 

and second-language literacy development. (pp. 13-38). New York, NY: Lawrence Erlbaum.  

  

Punchard, I. (2002).  Improving Immersion Student Oral Proficiency by Fostering the Use of Extended Discourse. ACIE, The Bridge from Research to Prac@ce. 

Shen, Helen H. & Ke, Chuanren. 2007. “Radical Awareness and Word Acquisi@on Among Nonna@ve Learners of Chinese.” The Modern Language Journal, 91, i. 

Stedman, L. C. (1987). It’s @me we changed the effec@ve schools formula. Phi Delta Kappan, 69, 215-24. 

     

Swain, M., & Watanabe, Y. (2013). Languaging: Collabora@ve Dialogue as a Source of Second Language Learning. In C. A. Chapelle (Ed.), The Encyclopedia of Applied Linguis@cs. Blackwell Publishing Ltd. 

doi:  10.1002/9781405198431 

Swain, M. (1995). The Output Hypothesis, second language learning and immersion educa@on. In J. Arnau & J. M. Ar@gal (Eds.), Els programes d’immersió: Una perspec@va Europea immersion 
programmes: A European perspec@ve. Barcelona, Spain: Universitat de Barcelona. 

Swain, M. (1997). Collabora@ve dialogue: Its contribu@on to second language learning. Revista Canaria de Estudios Ingleses. 34, 115-132. Tedick, D. J., & Fortune, T. W. (2012). Dual language and 
immersion educa@on challenges. Presenta@on. University of Minnesota. 

Tse et al. 2010. “A comparison of English and Chinese reading proficiency of primary school Chinese students.” Journal of Mul@lingual and Mul@cultural Development. Vol. 31, No. 2. 

Yaden, David, Jr. & Tsai, Tina. 2012. “Learning How to Write in English and Chinese.” in Bauer, E. Bouchereau  & Gort, M. (Eds.). Early Biliteracy Development. (pp. 55-83). NY:  Routledge. 

Wong-Filmore, L. (2004). The Role of Language in Academic Development. Brief retrieved from hlps://www.scoe.org/docs/ah/AH_language.pdf


