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The Four Seasons/Xu Xuemei (China)/2011



the four seasons
starting with the person in the left most front of the room

« “count” off by season beginning with Spring
* find your season poster and stand by it

 introduce yourself to the people in your season
and share what you hope to learn today

 remember who is in your seasonal group

e wait for further directions



the four seasons
continued

 identify one person in your seasonal group as
the “presenter”

e spring presenter and group walk to fall and
take turns having the presenters introduce
their group members

« summer walk to winter groups do the same

* repeat the process with spring to summer and
winter to fall

 take your seats



threefold goal of dual language immersion

academic achievement

cross-cultural high proficiency
sensitivity in L2

adapted from Cloud et al., 2013
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learning targets

« explore how values and beliefs shape our practice through two
of the add.a.lingua quality quadrants

 identify and explain elements of instructional framework
development within a balanced literacy context

 highlight language specific elements necessary for Mandarin
Chinese literacy development and accompanying instructional
tools



working agreements

listen respectfully to one another without interrupting
« speak with intention to support group learning

 ask clarifying questions to ensure understanding

« stay present in the moment

« use technology for learning purposes only



learning strategies or protocols...why?

 adult brain capacity for at’antion

(http://www.learningsolutio om/articles/1354/brain-science-the-neuroscience-of-

. 6utbut hyp fcﬁesis (Swain, 1985)'

t X “ Y




survey says...

e listen to each statement as it is read and then move to the
seasons as follows:

e spring = strongly agree

e summer = agree

« fall = disagree

e winter = strongly disagree

« take one minute between each statement to explain to the
people in your group why you are there



survey says...

« students can become fully bilingual through dual language
immersion education

« the primary responsibility of an immersion teacher is to
teach content

« the primary responsibility of an immersion teacher is to
teach language

 itis necessary to use the non-immersion language (English
in the U.S. when students don’t understand complex

concepts, especially because Chinese is so difficult.)



parking lot

5

expressway in Beijing as people return from holiday, October 6, 2015




underpinning theories informing development

« developmental interdependence hypothesis (Cummins,
1979, 1981)

« output hypothesis (Swain, 1985)

« weak interface position & the structural scope & sequence
(Ellis, 1993)

* instructional counterbalance (Lyster, 2007)

* balanced literacy approach



developmental interdependence hypothesis

CUMMINS'
ICEBERG MODEL OF
LANGUAGE
INTERDEPENDENCE

COMMON
UNDERLYING
PROFICIENCY

Cummins, 1979, 1981



output hypothesis

Comprehension

I > Froauction

Comprehensible input?
Preliminary intake?

Comprehensible output?
Final intake?

Swain, 1995



weak interface, structural scope and sequence

FIGURE 3

A Model of L2 Acquisition Incorporating a Weak Interface Position
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instructional counterbalance
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Lyster, 2007



balanced literacy approach

> a
Focus on Being Rich Language
& Becoming Experiences
/
f Focus on Knowledge & Guided Speaking
." Leaming & Listening
| Elernents of
' Balanced
\ Instruction
\ Developing Word Guided
\ Recognition & Fluency Reading

\

Developing Guided
Vocabulary Writing

Iteracybug com, Tyner 2012
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read to self and check in

* read silently to yourselves the proficiency page and ild success
indicators with research one paragraph or section at a time

 pause after each and make eye contact with group members when
finished

e check for common understanding and fill in key terms “matchbox
definitions” during each “check-in” (8th page into packet)

« appoint one person to record outstanding questions on a sticky and
place in the “parking lot”



spend-a-buck
e |f you had $1.00 and could spend every cent on the success

indicators in the immersion language development quadrant,
how would you divide your money based on current needs in

your program?
e Where would you spend the most?

e Where would you spend the least?

 jot down responses on a stick and share with your table group



myth busters

 find a partner from an opposite season

e take turns turns reading the myth busters research aloud

e circle the one that most surprised you or affirmed your thinking
e tell your partner “why”

e wait for facilitator to ask for share out



jigsaw:
(aal immersion language only policy and timeline)

« |locate one person from each season (groups of four)

« number off one to four

* read the section of the aal immersion language only policy
and timeline that corresponds to your number (from

subheading to subheading)

* take one minute to summarize and write down the key point
of your section to share with the rest of the group

« take turns “teaching” your group members the one minute
summaries



elevate the status & incentivize immersion
language use brainstorm

signage

student work displayed

announcements

community involvement

piechart of a day

incentive plans

explanation - why?

classroom contract

circumlocution lesson - collective negotiation of meaning



add.a.lingua quality quadrants
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say something

e connect with someone from a different season to form a pair
e identify partner “a” and “b” within your pair
“a” and “b” read the first success indicator with research silently

ll 1

then say something (“b” doesn’t respond)
“a” and “b read the second success indicator with research silently
« “b” then says something (“a” doesn’t respond)

e continue this pattern throughout - fill in “matchbox definitions” as
you g0

 record outstanding questions



biliteracy and counterbalanced instruction

Which elements are
unigue to the immersion
language?

How do | address them
through a balanced
literacy approach?




Relationships
and

SP2. Develop
Conve rgences and use models

MP4. Model with
Found in: y mathemati

I. CCSS for Mathematics ' SP5.Use mathematics and
(practices) computational thinking

2a. CCSS for ELA &
Literacy (student capacity)
2b. ELPD Framework
(ELA “practices”)

3. NGSS (science and
engineering practices)

EP 1. Support analysis of a range of grade-
level complex texts with evidence

MP3 and EP3. Construct viable and
valid arguments from evidence and
critique reasoning of others

- technology
and digital media
strategically and

capably

Notes:

I. MP1-MP8 represent CCSS
Mathematical Practices (p. 6-8).

2. SP1-SP8 represent NGSS Science and
Engineering Practices. MP5. Use appropriate

3. EPI-EP6 represent CCSS for ELA ~ tools strategically
“Practices” as defined by the ELPD -
Framework (p. I '1).

4. EP7* represents CCSS for ELA
student “capacity” (p. 7).

SP7.Engage in argument from
evidence

EP4. Build and present knowledge through research by integrating,
comparing, and synthesizing ideas from text

m%! EPS5. Build upon the ideas of others and articulate their own
EDUCATION clearly when working collaboratively
Understanding I.anguage EPé6. Use English structures to communicate

context specific messages

ELA

Suggested citation:

Cheuk, T. (2013). Relationships and convergences among the mathematics, science, and ELA
practices. Refined version of diagram created by the Understanding Language
Initiative for ELP Standards. Palo Alto, CA: Stanford University.




analyze
arficulate
critique
communicate
work collaboratively o

synthesis



classroom culture
feature: dialogic teaching



“..itisn’t really possible to teach content without
addressing language, since the language is the means
by which subject knowledge is realized. ...So rather
than being concerned with ‘covering content’, it is
better to think in terms of ‘uncovering the subject’ -
that is, making the ways of using language and the
ways of thinking in the subject explicit to your
students.” (Gibbons, 2009, p.127)
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integrating Chinese specific linguistic features within
a balanced literacy context - grammar structures

12

practie the conjurion Kl (and)

defnnon
¢ The conjerinon K (and) is wsed 10 Conrect two
nous: St 10 canNOT conmect two dauses

word order:
o N roun) « 10 jard) + 1N jooun)

example forms:
+ENTEFRERTEERITIATA. (Mey
chean the cafeteris ang Kichen n the sftermoon |
JNEENRENERNNNANRY., vy
parents and princigel help me And my Casvroom |

o note Non Tramferadle shi KD
{and) in Engish can conmet
wOrds and phrases. | Fe the
blve house and and the green
howuwe

"o g “She lon o, ard | e
cats” In Chinese, the
CoOfpuUnCion ‘and” feeds o be
omitted 0 ths semerce.
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linguistic focus poster
BT itk

15k 5 M)

H95 e RAE A R ANIE, AL
K& T o

I
S
;‘44
4

FiEAECEE - F)

Copyright ©2016 add.a.lingua. All rights reserved.




what makes Chinese literacy so complex

« writing system (logographic) doesn’t connect to the
spoken language

e connecting sound to word features is more difficult than
with other languages

“...learners have to figure out how the graphic forms work—

how they map onto the learner’s spoken language.”(Perfetti
and Dunlap, p.13, 2008)



literacy elements that make Chinese so
complex

“...learners have to figure out how the graphic forms work—
how they map onto the learner’s spoken language.”(Perfetti
and Dunlap, p.13, 2008)



integrating Chinese specific linguistic features within a balanced
literacy context - K-1 word feature - semantic connections

add.a.l,ﬁgua

o
o
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Saguras.
Wi
YEXLREE .
word feature word feature
o rascal ) (water) e poem: AL (Utthe Star)
¢ radicl house poster: & (water)
o word wall words with radical AN (dear), AE
(savshed), AR (rews), 2 (caution) guided reading
*  additional words with rackcal 28 (lake), ¥ (riverl, SN o levelrange ___
{fled with), ¥ (ocean) * book introduction page
o word feature student guide
high frequency characters

be used with the studest guide)
o R (Now), ¥ (Seep), IT (aspect marker),
i fecenomy), 3R (perform), 3 (game)
O  character 1o word work: B - B8 (late o nighe),
& > BT (vendy), i & T & (panr), B> 0R
{economy), W - BUR (performance), B - BN
(travel), 3% - B3 (game)

* high frequency chacacters in words cards




integrating Chinese specific linguistic features within a balanced
literacy context - word feature - semantic connections
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sample radical houses

add.a.lingua




word wall (radical houses)
F 0 4.1l A A ol = | L |2

L o [~ A i T ad e I e -
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linguistic focus poster
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integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

Instructions for “listen, say, move and learn” routine @

It is important to build phonological awareness when introducing any new words in Mandarin
during kindergarten and first grade. Within the add.a.lingua instructional cycle, there are two key
areas that allow you to establish a routine for introducing vocabulary associated with mentor
text and word feature poem called “listen, say, move and learn”:

e introducing mentor text, example forms, and grammar and writing guide vocabulary
e introducing the word feature poems

teaching the “listen, say, move and learn” routine with tones

hold up your index finger and show the first tone/character card to students while saying it
(note: use correct numerical finger counts to demonstrate tones 2, 3, and 4)

display the card on the whiteboard or other wall (with poster putty) and point to the direction
marker (—) while voicing the tone aloud

point to the character again and say the tone while making the corresponding gesture

have students stand and repeat saying the tone and making the corresponding gesture with
you

have students remain standing and ask them to either gesture when you speak the tone or
speak the tone when you gesture

follow this routine with the three remaining tones

spend several minutes a day practicing the “listen, say, move and learn” routine at various
transition points within instruction throughout the first month of school

vary the routine by holding up fingers representing different tone numbers and asking students
to say and gesture the corresponding tone or by saying the tone and having the students
gesture

1. (*F ping), even tone (palm down cutting straight through the air in front of the body in a

short motion) —

2. (L shdng), rising tone (hand with palm down moving at a diagonal from bottom left to top @
right) /

3. (& qu), departing tone (hand with palm up making an upside down arc movement from the
left to right) U

4. (A ru), checked tone (fist pulling from top to bottom on the same diagonal as the slash
mark) \

(KKK
/177777,

LELE T
NANANARN
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integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

instructions:
1. print one page per student at the beginning of the year
2. cut apart and laminate squares

onological awaren

g day 3 activity of building
vocabu

YIN
YIN
YIN
YIN
YIN
YIN
YIN

7
7
7
7
7
7
7




integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

mentor texts
o comprehension strategy: 8N
(nferrng)
building phonological awareness when introducing mentor text vocabulary s ARME (Goodeight,
o yocabulary cacds
mentor text vocabulary cards (please see my.addalingua for vocabulary cards per unit and week) :ti::,‘, ’
o IR Yump over)
o MF (comb)
day 1 o ME (good night)
o FE (e
> BRI (gety)
@ announce to students that in order to understand a text, they will have to learn new o M .;.‘,,,,‘,-
vocabulary words o shaced reas: (TN F (The
N . o ” Nigping House)
@ designate an area of the classroom that you will entitle “vocabulary words of the week
@ use this space to hang vocabulary cards after they have been introduced 9 :::."I’"“')
o nap)
@ plan to take (some/all) of these words down at the end of each week in order to make o @Y (dreaming)
sufficient room for the following week’s vocabulary (you may wish to leave some vocabulary o HF fouse)

words posted if they will be used in various weeks and lessons)
place designated vocabulary cards into a bin, basket, or silk bag and build student excitement
about word learning by:

O thinking aloud, saying “Hmmmmm....| wonder what words we’ll find in the “word
box/bag, etc.” today?” (note: If one of the words describes an action such as “jump,”
act as if it might be difficult to hold onto the bag because it keeps “jumping.” If one of
the words describes an animal such as a “dog.” Open the bag and make a quick
barking sound; quickly shut it again and repeat. Ask students to imagine what animal
word they will learn that might make that sound; repeat this type of “play acting” with
other words).

pull out the first word and hold it up for the students to see

display the card (using poster putty or by leaning it against a white board or wall) and point to
each character as you say it aloud

say the word aloud again and clap each syllable (character) as it is said

ask the students to say the word as you point to each character

ask the students to say the word as you clap each syllable

ask the students how many syllables the word has and write the response on the back of the
vocabulary card; show the number to all students

emphasize the syllable character ratio (one syllable per character) by pointing to each part of
the word and saying “hmmmm...first syllable, second syllable, third syllable, etc...”

say the word again and use an appropriate gesture to indicate/emphasize the tone of each
syllable

ask the students to gesture the tone of each syllable as you say the word and point to each
character

have students say and gesture the new word

help students realize that each syllable has its own tone

repeat this process with each new vocabulary word and then hang the cards on the “new
vocabulary words of the week” area

M.K.u3wS.SR

Insructons o lsten 52, move an e rutine Q

Q.

Y
<

N

revisit new vocabulary words prior to entering into the activity to which they are associated
say them aloud chorally as you point to each character and students clap the syllables
repeat the process but have students stand and say each word while gesturing the correct
tone for each syllable

MKW SR

(KL
/117777

LT
NANAAN
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integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

mentor texts
¢ comprehension strategy: 1M
Onferring)
o madalkud: BB ME (Goodnighn,

Maoon)

vocabulary cards
T2 (tefephone)
& (panting)
111 (omp over)
0¥ (comb)
M ¥ (good night)
MAE (i eh)
B2 (peetly)
B (ump)
o shared read: THARAOM F (The

QOO0 000000O0

NN
L
/17777




integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

NANNAAN
e
/117777,




integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (k-1)

LT
NANANAN
<LK
277777177,




integrating Chinese specific linguistic features within a balanced
literacy context - word features - phonological awareness (2-5)

BT IR E Lk
EiR M
W & T e ESTE
&7
D &
Y75 B
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sound clue board

—




integrating Chinese specific linguistic features within a balanced
literacy context - word features - morphological awareness (2-5)

BT iR E L
H ik
e e EHF AL
1
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e I D ENN















word wall organization
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integrating Chinese specific linguistic features within a balanced
literacy context - word features - orthographical awareness (2-5)

EEHIRE L
EikGEH
AT P EET

1£ 4= 2o V- + +
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Become

an add.a.lingua educator member
an add.a.lingua parent member

today!

to receive

important information about quality programming, free
lesson plans, immersion language only policy and
timeline, etc...



my.addalingua.com/educator  my.addalingua.com/parent




We'd love to keep talking....in multiple languages

addalingua.com/contact

@) addalinguablog.com

n facebook.com/addalingua
y @addalingua
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