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How can a Curriculum Map and Tools...

- Show strategic, systematic, yet flexible, progression
of English skills across an EL’s ESL life?

- Best connect to key content areas & school tasks?
- Distinguish ESL as its own subject area (vs. SEI)?
- Be organized under one unifying (but flexible)

approach related to language, not necessarily a
theme or an ESL textbook?



Considerations for New Bedford:

Expediency, big city district-wide, level 4
Calendar: Sept. ACCESS Test Month,
Biography, Math unit

Teachers: varying skill/experience levels
Creating a writing team: writers, revisers, unit
pilots, managers of documents

Details: time, budget, experience, etc.

So many considerations! It's like...
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One Solution

To have 1-2 areas of focus of language for each
unit and do that WELL!

To find a grade appropriate content
area/topic/theme as a context to maximize
exposure and practice opportunity for those
targeted English skills.

Ensure a systematic coverage of those skills for
ALL ELs, at ALL levels and to spiral through
linguistic features across a number of years.

To reflect Systemic Functional Linguistics ----—=>
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Organizing Approach Creates:

* Strong, unified foundation.
* Sharing of resources

 Peace of Mind! “We are all covering the
language of a biography well in February. We
will cover past tenses, pronouns,
abbreviations, and other forms common to
biographies. We will cover that WELL and
revisit it, using perfect tenses and more
advanced English in the future. We can leave
OTHER things for OTHER units.”



Some Supports for this Approach
from MA DESE

DESE’s ESL MCU Project!!

— Defining ESL

— Sharing UbD — Start with the END product
— Sample Units (handouts, pp. 7-8)

— Abridged Version of Units (pp. 9-11)

— Tools (Collaboration Tool/Progressions) to
ensure flexibility and that no ELs will be

relegated to learning only a rigid set of English
skills.



Connects to WIDA’s Lenses of

looking at 3 Dimensions of Language

e Word
® lLanguage forms

and Conventions

® Discourse

The Fearures of Academic Language operate within sociocultural contexrs for language use

Dimension Performance Criteria | Features
Discourse Linguistic Complexity | * Amount of speech/written text

(Quantity and variety of | * Structure of speech/written text

oral and written text in * Density of speech/written text

communication) * Coherence and cohesion of ideas

* Variety of sentence types to form organized text

Sentence Language Forms and | * Types and variety of grammarical constructions

Conventions * Mechanics of sentence types

(Types, array, and use of | » Fluency of expression

!”".Sf‘“"g’_‘m{mf’“ n * March language forms to purposes/perspectives

commumecation) * Formulaic and idiomatic expressions
Word/Phrase | Vocabulary Usage * General, specific, and technical language

(Specificity of word or
phrase chaice in
communication)

Multiple meanings of words and phrases

Nuances and shades of meaning

Collocations and idioms

The sociocultural contexts for language use involve the interaction berween the student and the
language environment, encompassing the...

* Register

*  Genre/Text type

= Topic

*  Task/Situation

*  Participants’ identities and social roles

e All set within a socio-cultural context




(Time Permitting)

Future Issues will likely include...

- Using more DESE units as launching points (pp 7-11)
- Higher Proficiency Levels: Language of Conjecture

- More Plug-n-Play Units: the “Language” of Pattern
Books: (varies with type - if/then, sequencing, etc.)

- Journal writing: Lewis and Clark, Anne Frank,
students’ own journals

-Delineate Newcomer/Early Literacy as an
additional thread

- More culture, Fill in English “gaps”



Monica Filgo

Elementary ESL Teacher (General Ed.
oackground)

Piloted DESE General Ed MCU: Sci/Elementary
Piloted DESE: Weathering & Erosion, Animal Unit
(Describing Habitats),

New Bedford Units: Biography, Poetry,
Compare/Contrast, Procedure (Back to School)
“Menu Tool” Specialist (linguistic progression, 3
dimensions of academic language)




Starting with Model Curriculum Units

ESL Model Curriculum Units:
http://www.doe.mass.edu/candi/model/download
form.aspx o °

C | ® www.doe.mass.edu/candi/model/download form.aspx Wl

nts & Families Educators & Administrators  Teaching, Learning & Testing  Data & Accountability ~Finance & Funding  About the Department  Education Board

ime | News Center for Instructional Support

sional Development

| Convening Model Curriculum

ilum Frameworks

Curriculum Thank you for your interest in the Model Curriculum Units developed by Massachusetts teachers and administrators working with the Department of Elementary and Second:
red System of Support Education (ESE).

achers' Domain . . ‘o . . . . .
ESE holds the copyright to these units and grants permission to use and copy these documents for non-commereial educational purposes. Some of the units contain materials

g Standards in Action which are subject to additional copyright protections. This additional copyright information will be found at the beginning of each unit.

To Look For" Observation

| By registering your contact information, you are acknowledging that you understand that the units are copyright protected. You are acknowledging and agreeing that you will
and Emotional Learning  all copyright protections associated with these materials and will not knowingly violate those protections. For example, you will not claim these copyrighted materials as your

iteracy and Learning or sell them.
sdemic Learning \ - - . \ T .
IFds Review Tn order to access these units, please fill out the form below. An email will be sent to you which includes a link to these units. This registration is valid for thirty days and vou ¢

renew this registration as many times as needed.
P

Language Acquisition and Please enter your contact information.
1ic Achievement

ities, History, and Social First Name: |:|

+, Technology, Engineering,

. pl ]
* Organization Name: :

Organization Type:

Required Fields

E-mail this page| Print View| Prin



http://www.doe.mass.edu/candi/model/download_form.aspx

Curriculum Team

Monster notebook hard copies of all units

Assign tasks based on member’s interests,
skills, preference to work alone or with a
partner, availability

Representation across grade spans

Recognize this is a DISTRICT initiative and less
about what the teacher “likes” to teach

Ability to cycle between big picture & details



Unit Piloting: develop awareness,
interest, direction

* Elementary: Weathering and Erosion
 Middle School: Access to Clean Water
* High School: Civil Rights

Collection of feedback to inform next steps



Compare-Contrast
A “Plug and Play” Unit

A message to ALL: New Bedford Public Schools ESL educators:

Happy ACCESS month!'

Are you constantly pulled for testing during the
month of January?

Are your students exhausted due to high stakes
assessments?

Do weather-related student absences and snow
days mess with the flow of your strategically
designed lessons? /




Unit Overview: page 3

* Plug and Play = flexibility to modify for all
grade / proficiency levels
* Includes unit rationale

Comparing and Contrasting High Interest Topics:
A “Plug and Play” ESL Unit for January

Social Instructional Language, Adaptable to Grades K—12—English Language
Proficiency Levels 1-5

nguistic featur
anguage many Engls B will adapt thisu

oficiency k r students.

This unit offers students contextuaiized, with disco ce, and ward/phrase dimensions of academic language t

umnit. By ) n ) = I ¢ can use to discuss, explain, desc

summarize

m
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Considerations for Teachers to
Create Flexibility: page 4

* High-interest topics: innovation and
change
* Tips to help teachers prepare

This unit contains... You will need to... You may want to...
o LUbQstoges 1-3 {desired results, | Fomiiarize yoursell with the unit ot least two wesks o Diminate
evidance 'u"x"xg plan = inchudes starting it pairs {withey pair Bor € o
50 o Add appropriste grade kewd Common Core Standards shorten the unit ff time &
. eone of the topic categories (human feats, lndmarks, mited
o Collaboration Tool with hyperfinks inventions and tools, or world records) o Consultwith an ESL teacher
to four targeted language o Sebct three pairs of topics to compare and contrast for move ideas on how to
ompare and contrast, 0 Example 1: the Gifel Tower and the Statue of 'J'H':"."xu!'.' I:'\':Jf
summarize, inquire, caleg rand Canyon and Yellowstone Nationa particular g
o Lesson flow chant to accompany Park; the Laaning Towsr of Psaand the Grast Wall | o Poll SEI teachers tosew if
500 ONCIVIWS of China they can identify any areas of
o MENU tool to differentiste 0 Example 2: acell phone and adisposable camers; a student need in terms of the
anguage skills and kno by hammer and asaw; 3 horse carriage and an Focus Language Goals
pro ree 10 make automobike o Create additional tools for
the language skifls appropriate for | »  Provide short texts and videos or audio recordings shout the this unit to share with
your students o Lo use in the
o (raste graphic organizersfanchor charts for categorizing,
comparing and contrasting, and summarizing
L ]
]
checkpain




Stage 1 — Desired Results: page 5

* Focused Language Goals (FLGS)
* Scope of the unit in context of the scope
of the curriculum as a whole

Stage 1—Desired Results

ESTABLISH ED FOCUS GOALS: G Transfer
Focus Language Goals/Standards: Students will be able to independently use their learning to. T
G.1 DBrruambyd g an
ry for acad
necessary for scademic
G2

Meaning
UNDERSTANDING S ESSENTIAL QUESTIONS Q

Students will understand that ol
Q.

Content Connections
The student is building toward:

Please in. J appropriate

state standay

athletic, scientific]

an luse English

compare and contras

Q3 What & the impact of individual

ishments, landmarks, inventio




Knowledge & Skills-where we
REALLY teach ENGLISH: page 6

e How will students achieve the Focused

Language Goals?
* Cycle of planning: FLGs, Knowledge, Skills,
Content Embedded Performance

Assessment (CEPA)




Stage 2 — Evidence: page 7

EPA: Curriculum Embedded
erformance Assessment

onnected to Knowledge, Skills, and
ocused Language Goals

Stage jence
EVALUATIVE CRITERIA ASSESSMENT EVIDENCE: Language Development

CURRICULUM EMBEDDED P ERFORMANCE ASSESSM ENT {Performance Tasks) PT

As @ result of:
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Stage 3 - Learning Plan
(1 page of several): pages 8-11

e Sociocultural implications
 What do students need more exposure to?

SOCIOCULTURAL IMPLICATIONS:

Register:

a5 a focus for

unfamiliar with famous aco

US. - this may

t famous landmarks i

mifiar with famous landmarks

background knowled




ummary of Lessons: pages 8-11
Flow: page 18

Modeled after DESE
Units

Lesson “flow”. This is
as far as we take a
unit at this point.
Teachers can usually,
then, on their own,
create lessons (which
take a lot of time)
and find appropriate
resources.

SUMMARY OF KEY LEARNING EVENTS AND INSTRUCTION
Lesson 1: Day 1—Introducing and Pre-Assessing Language of Compare/Contrast and Summary

» language objective: Students will be able to compare and contrast two symbo nding to a writing or speaking
and con

trast signals.

®  Brief overview of lesson

an flag and a

sard or anchor chart.

Lesson 2: Days 2, 3 - Language for Questioning, C

» Language objective: Stud
fo b

»  Brief overview of lesson: On
first topi

3 8 and summariz

They wi

Lesson 3: Day 4—Introducing Compare and Contrast Language
Language objective: Stud
»  Brief overview of lesson: St




The “Menu Tool”: pages 12-13

* Tiered vocabulary, forms and conventions,
linguistic complexity (WIDA Dimensions)

e Part of the planning cycle between the FLGs,
the Knowledge and Skills, and the lesson
planning

e Supports unit adaptation for various levels of
ELs (flexible, differentiated, strategic)



Menu Tool: Vocabulary

Vocabulary Menu Tool

Topic Related terms should also be extracted from selected texts and other presentation materials used in the classroom as well as tasks.

“Vocabulary Usage -the specificity of words, phrases, or expressions, along with multiple meanings, cognates, and collocations,

applied to given contexts.”

Tier 1

Tier 2

Tier 3

Landmarks: monumesnt. status,
building, build, location, artist,
sculptor, sculptures, architact

Inmventions / Tools: inventor.idaa,
invantion, cut. carve, build, draw,
plan. plastic, matal. cloth, wood,
stona, atc.

Hiztorical Accomplishments /
Feats: important, first. speach,
action, raspact, changs, push

World Records: break, athlata,
sports, film, movie, interviaw, par,
saconds, minutes, hours, days,
waaks, months, vaars, inchas, faat
miles, millimatars, cantimatars,
metars, kilomatars, ouncas,
pounds, srams, kilograms, =tc.

Adjectives: fast, quick, strong,
voung, old, tall, short, long, high,
low, ate. (plus dagraas of; iz,
fastar, fastest)

Carsgorization: siza, shapsa,
height, langth, tima, spead

Landmarks: construct, dasign, svmbol. eract, depict, architecturs, raprasent,
demonstrate. madium coppar, iron, steel, mold carve, marbla method,
orientation, navigation natuml man-mads. patternad dacomtad. atc.

Imventions / Tools: laboratory. trial and error, research conduct, usafulnass,
purposa, procass, procadurs, nacassity, rasource, rasults, innovation, davica,
item. producs, material

Historical Accomplishments / Feats: achiavement, accomplish announcs,
launch, influsnce, pionser, lesader, axample, foranmnar, bannad, bariars, force,
permit, allow, ate.

World Records: avar, so far, challanga, athlstics, scientific. parffommanca,
racord-braaking, outlast, individual, team, svent, official. critaria judsameant
call. racorded

Adjectives: remarkable, compelling, famous, svmbolic, renovwnad, wall-
knowm, impressive, notorious, notabls, significant, ambitious, axtrams,
outstanding, relavant, kev. crucial, vital. controvarsial, laudable, intzlligant,
major, minor, atc.

Categorization: dimension, matanial, ara, impact, origin, measurament, stvls,
valua, worth, importance, influance

Higher order thinking: Causs, affact, dascriba, axplain, davelop, slaborata,
summariza, to sumup, identifv, rapost, characterize, give examplas, restata,
racount, discovar, racap. ratall, catagoriza, illustmta, dapict, capture. claim,
avidanca, reasoning, agraa, disagras comprahand analvza, opinion articulats,
atc.

Landmarks: Status of Libarty, Eiffal
Towear, Golden Gata Bridea, national
treasurs, point of intarast, gzographic
faatura,

Inmventions /Tools: patant. fabricator,
copvright, plasiarize, markatability, end
product, AmericanFlag, Sslfie Stick

Historical Accomplishments / Feats:
parson of intarest, English Channal,
Wright Flier

World Records: prass confarance,
Guinness World Records, Journal of
Scisncs

Adjectives: classical, neoclassical,
modsm, romantic, Victorian, primitiva,
oxidizad, erodad, waatharad, traditional,
industrial. ofthe _ aga/ara

Catsgorization (Significance): import,
gravitv, magnitude, implication,
substancas, meaning, insignificant.
unsubstantial, persuasivenass,
authoritativanass atc.




Menu Tool: Forms & Conventions
and Linguistic Complexity

Forms and Conventions Menu Tool: Refer to WIDA CAN DO Key Uses of Recount, Explain, and Discuss; DESE Collaboration Tool

“Language Forms and Conventions - the grammatical structures, patterns, syntax, and mechanics associated with sentence level

meaning and use.”?

nin

Compars and Contest: is like, is not liks,
unlika, is diffarant from. similar, also, same
both, but, atc.

PastTensa Varbs: mada, craated. built,
planned. preparad. knew, talkad. said thought.
spoke, put. saw, wanted. wrote, raad. carad,
sold, atc. {(plusnegatives:i.a., “didnotknow™)

Exprassionsof Time: OnJulv 1, 1978;In2014
Comparatives and Supeadativas: longar, lonssst

least, graatast, most, atc.

Quastion Words: who. what, wheare, when, why,
how, which

Ordar of Adjectives: longast most difficult
challengs vat

Intarjactions: wow, snap,whoa, geez, cool,
groovy, vippes, vahoo, oy, oh, yikes aha,
gadzooks, richt on gosh hooray, mymy, uhoh
ta-da. whoops. whoopsy, wall wall, word

Transitioning (plus beginning and intermediate)

Intermediate (plus be%g)
Compare and Contmst: similarity, diffsrenca,
similarlv, dissimilar, in tha samsa way, alike,
justas,as wallas, onthe otherhand instead of
howavear, in contrast to, in comparison.
likawisa, the diffarance batwaen, sventhough
atc.

Past Tansa Varbs: davalopad, designed.
trainad. practicad, realizad. undarstood,
achisvad, accomplishad. communicated,
discussad, disagrasd, agraad arguad, joinad,
noticad, isnor=d, ste. (plusnegatives: i.2., “did
notunderstand”, “didn’t achiava™)

Exprassions of Tims: Fourvsarsago, forsix
months, saversl vaars latar, aftartwo days,
from July to August, etc.

Indepandant Varb Clausss: which sllowed,

Sarial Commas: Dr. Virginia Apgar desimada
scalato assassan infant’s healthbv measudng
it’s heart rata. color, breathine, muscls tona,
and raflaxas.

Compare and Contest: ogousto, akin to, convarsaly,
on tha contrary, on a similar note, daspita, vet, slthoush,
diffar, otharwisa, parallals, atc.

Modals: (could, should, would), past participlas (should
hava, wouldhave mighthava shall havs)

Past Tensa Varbs: oniginatad. constructad, intandad,
desirad, achiavad, ramarkad collasborated disregardad,
regardad, atc. (plusnegativas: i.2., “failadto discuss™)

PastParfact: Having srownuppoor. the athletehadto .
Havingracaivadthe award theathlste than wentonto _

Expressions of Tima and Distanca: ovaraperiod of
waars, continuously for kilometers/ minutas, atc.

Sami-Colon and Colon: The Apgar scala maasuras
multipls things:an infant’s haart rate color. breathing,
muscls tona andraflexas. The Apesar scale measuras heart
rate, color, braathing. muscls tons, and reflaxas; the rasults
of tha tast halp hzalth practitionars kesptabs onnawbom
infants

MENU Tools for Differentiation of Linguistic Skills!

“Linguistic Complexity - the organization, cohesion and relationship betweenideas expressed ina variety of sentences that make updifferent registers, genres,
and text typesinoral or written language ¢ See DESE Collaboraion Tool (hyperlinks) and ESL Model Curricudum Units

= Describeand caon® human 1=ts, Iancmanks, (ventions and 100ls, 0r workl 12005s:
o  bullewd liss withparalld srammatial strucurs, Ons parasraph sumarariss, Labels and pictores
= Inguirs zboutmaen feats, landmands, mventions and tools, or world records:
o Questioningz and answering, Answerine quastions citing textuz] svidence
e Compars and contrast human fa=ts, Iadmarks, mventions 2nd toals, or workd records:
O Lansmase of comparnisan and catesorization using sraphs (Ve Dizsram, T-Chart, Weeb). Wiritlen essay format, Shared writine, postfolio arzznizaton




Collaboration Tool: page 14

http://www.doe.mass.edu/ell/curriculum/Collab

orationTool.pdf

Macro, Microfunctions, Key Uses of
Examples of performance expectations
Formulas for Focus Language Goals (unit level)
Hyperlinks! . mee

clusters of standards.

Specific Academic Context: Language development for this ESL unit will be contextualized in the following substantive topic derived from grade-level units, themes
Content: Key Acidemic Praclices and Stapdards Language: Key Uses of Perlormance Definitions
Academic Latguage i - tic. and can be differentin different domains

ELP 2 ELP 1

e

Talstening speaking reading ndwriting wih Macro | Micro Functions|
Functions

= O

with the state

.engage with complex acdemic language
. de appr -

RECouNT

o Cause/effect

EXPIAIN |e Classify

» Compare/
contrast

o Contradict/

disagree

ARGUE

Discuss 5 = - -

- |® Descibe THINKING SPACE I: Develop unit-level Focus Language Goals (FLGS) i the contextol grade-appropriate
* Elaborate topics and standards.

o Evaluate FLGs should always include at leasta language FUNCTION and a KEY ACADEMIC PRACTICE or content
S STANDARD stem. Below are adaptable “formulas™ for creating FLGS to arrive at [[RQ unit Stage 1 goak.

« [dentify/ i v G
el Key Use (macro) + key

name/label | Discuss by buildi

_use evidence-based cmmunication [

e

tice

yo ¢ Inquire
o Suppart wth reasonin Key Use (macro) +
o Justify 2
Argue by stating 4 o
.

..carry out research
« Planand carry out mqu

P
* Sequence

€ not (ELA-Lite
opinion/
daim

s of informa

* Summarize
e E B.MS-ESS

otts Department

1/12 by 11" page.



http://www.doe.mass.edu/ell/curriculum/CollaborationTool.pdf

Collaboration Tool Hyperlinks
pages 15-17

Sentence frames, tasks, key words
Commonly embedded forms at the
discourse, sentence, and word/phrase level
Considerations for proficiency levels

™ G porticul
rary status. an ELP level does n
udent whose listeniry

categor
rformance is at Lev
te or age-cppropriate

ips. people. places, things. actions cteributes. representations.

1. COMMONLY EMBEDDED FORMS

nd when g

classroom activities

1L SENTENCE FRAME EXAMPLES
Typical patterns. non-prescriptiy

: order is from more compiex frames to less

« Describe complex
sequences of events, ideas,
opinions. and/or steps.
(Demanstrate stamina in
receiving or providing an
elaborated description.)

© Describe using multiple
paragraphs, chapters, and
essays on grade
appropriate conter
text.

« Describe using an accurate
application of a variety of
linking words and phrases
to connect and organize
ideas, information, or
events.

area

Describe using detailed
sentences characterized by
wide variety of sophisticated

seatence structures.

cluding:
« Verb forms such as passive

voice and subjunctive.
o Modifiers such as phrases
and clauses within 3
sentence (recogaizing and
correcting misplaced and
dangling modifiers).
Awide range of idiomatic
and unique sentence
patterns characteristic of

Describe using  wide vocabulary.

including:

» Alarger proportion of vivid. less
frequently occurring words and
phrases.

 Precise derivations of words and

expressions with
an undetectable link between literal
and figurative language) with

and !

(see note at top of page)
« The author illustrates e,
* Basedon , one can discern that _ 5
Discourse Sentence Word/Phrase . _ consequently _
What is the amount of content- | How much information is Whot s the range nndqxnﬁa:y n{ I T
specific language that can be packed within a sentence words. phrases. \adwiio szl L
quickly processed or easily structure (clause) or . thus we can see that
produced? sentence?

+ The videoon portrays

o reflects
o lscharacterized by

o The ____ (lustrates

* The has and butlacks_____
* The might have __or ___ but will always have,

+ ___ happened because of
. happened after __

an example of _because _
+ An example of is

* The has and

content-area

complexity




Time Permitting:
Where | would go next...

* Unit building with colleagues / communication
* Resource tool: share successful materials
* More “plug and play” units with flexible themes

© MAzKL ANDEZSON WINW ANDERTOONS.COM

' D"g” D

e

“I'm working on this run-on sentence that has no
subject-verb agreement and ends with a dangling
participle. It's going to blow Mrs. Anderson’s mind.”



Brittany Jenney

New Bedford High School ESL Teacher

Member of the NBPS District-Wide ESL
Curriculum Development Committee
Piloted DESE ESL MCUs: Women’s Rights,
African American Civil Rights, Data &
Advocating for Change

New Bedford Units: Compare/Contrast,
Poetry, Fictional Narrative, Arguing about
Topics in Citizenship

“Unit writer”



Addressing Specific High School
Needs in ESL Curriculum

repetition of
ESL class
year-to-year

textbook 2
series ‘ : alignment

level 4 school — o .
‘l capacity
m A4




Year-to-Year Flow

Dilemma

students in same level ESL
class for 2 years = unit
repetition
Year

4-year rotating cycle of
units - no more
repetition, AND buys time
for more unit
development/adaptation



Incorporation of Edge Series

G

Roading, Writing & Language




Incorporation of Edge Texts into ESL Curriculum 2018-19

Fundamentals (Developing)

Level A (Intermediate)

Level B (Transitional)

Unit 2 - ESL:
Recounting &
Arguing about
Comparative
Texts (Lang. of
ELA)

DRAMA

-excerpt from Romeo and Juliet
(Act 2, Scene 2), pgs. 21-24
-Luck by Elena Castedo, psgs.
416-427

SHORT STORIES

-Growing Together by Carmen
Agra Deedy, pgs.34-41)
-Hands by An Na, pgs. 119-122
-Alphabet City Ballet by Erika
Tamar, pgs. 212-221

-The Scholarship Jacket by
Marta Salinas, pgs. 442-451
-The Gift of the Magi by O.
Henry, pgs. 469-481

POETRY

-My People by Langston
Hughes, pg. 43

-l Want to Be... pg. 127
-Remember by Joy Hario, pgs.
141-144

-The Same by Francisco X.
Alarcon, pg. 77




Breadth vs. Depth

e fewer units (but longer)

* 5 units, 3 mini units

e each unit has primary and secondary WIDA
standard focus



MCAS

strategic placement of units
extended LoLA unit for 10th

graders
close reading, CER, long essays

collaboration with ELA lead

teach MASSACHUSETTS
cacher COMPREHENSIVE
ASSESSMENT
SYSTEM




Content Alignment

e survey SEl content teachers about standards
e selecttop 3

Dear SEl teachers,

The NBHS ESL Department is in the process of revising our curriculum for the upcoming school year, so
we would like to ensure that we are including the content connections that align with your subject
areas. Our goal is to ensure we are teaching our students the language needed to access knowledge and
skills in all content areas.

We would like to ask for your cooperation with this task. Attached are three documents, each containing
a list of CCSS for the specified content area. You will see that not all standards have been included; we
decided to concentrate on the standards which require students to produce rigorous academic
language, and which ESL classes are most likely to address within the course of a year. Please open the
document that pertains to your content area, read through the list, and click on the boxes next to three
standards that (A) are most essential for students’ success in your classes, or (B) are those for which
students need the most language support. Once you have done this, please save the document and send
it back to us by no later than Tuesday 3/24.

Thank you for your collaboration!



PLEASE CLICK ON 3 BOXES.

Mathematical Practices

[] Reason abstractly and quantitatively.

[J Construct viable arguments and critique the reasoning of others.

CCSS.MATH.CONTENT.HSA.RELA.1

[1 Explain each step in solving a simple equation as following from the equality of numbers

asserted at the previous step, starting from the assumption that the original equation has a
solution. Construct a viable argument to justify a solution method.

CCSS.MATH.CONTENT.HSS.ID.B.5

[] Summarize categorical data for two categories in two-way frequency tables. Interpret relative
frequencies in the context of the data (including joint, marginal, and conditional relative
frequencies). Recognize possible associations and trends in the data.

CCSS.MATH.CONTENT.HSS.ID.B.6

[] Represent data on two quantitative variables on a scatter plot, and describe how the variables
are related.

CCSS.MATH.CONTENT.HSS.IC.B.6
[J Evaluate reports based on data.




Building Capacity

e team approach to unit development

e procedure/protocol

e capitalize on teachers’ strengths,
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Procedure for Team Development of an ESL Curriculum Unit

Did we...

[]1.

read the “Transfer” box in Stage 1 from ESL MCUs, highlight key words
or components, and make some annotations about what that box needs
to contain?

[12.

complete the “Transfer” box for our unit with relevant WIDA standards?

[13.

read the Focus Language Goals (FLGs) in Stage 1 from every ESL MCU,
highlight key words or components, and make annotations about what
the FLGs need to contain? (refer to the Collaboration Tool and pages
59-70 of the “Next Generation ESL Project: Curriculum Resource
Guide” document)

[14.

write the FLGs for our unit in the “ESTABLISHED FOCUS GOALS” box,
making sure that each FLG...

[Ja. contains the identified macro-function for the unit? (RECOUNT,
EXPLAIN, ARGUE, DISCUSS)

[1b. contains 1-2 micro-functions? (see Collaboration Tool in addition
to examples from the MCUs)

[c. contains either a key academic practice or Common Core State
Standards (CCSS), and potentially a substantive topic? (see
Collaboration Tool for details)




5.

present the FLGs for our unit to the rest of the ESL department, revise
them based on feedback from colleagues, and come to consensus on
the FLGs before moving any further into the unit development?

[l6.

read feedback from the SEIl content teachers regarding the CCSS to be
addressed in our ESL units?

7.

come to consensus with our unit team on the CCSS for our unit, and
copy them into the box titled “ESTABLISHED FOCUS GOALS” under the
heading of “General Content Connections?” (refer to the CCSS website if
necessary: http://www.corestandards.org/)

[18.

present the CCSS for our unit to the rest of the ESL department, make
sure there is no overlap with other units, and come to consensus with
the whole department on the CCSS before moving any further into unit
development?

[]9.

read the Curriculum Embedded Performance Assessments (CEPA), also
referred to as Performance Tasks (PT), from every ESL MCU (found in
Stage 2 under “Assessment Evidence: Language Development”), while

highlighting key components of the CEPA and making notes about what
the CEPA must include? (also refer to pages 96-100 of the Curriculum
Resource Guide)?




[110. | write the CEPA for our unit in the box titled “CURRICULUM EMBEDDED
PERFORMANCE ASSESSMENT,” making sure that it...

[Ja. follows the acronym of GRASP? (Goal, Role, Audience, Situation,

Product performance and purpose — see page 99 of the Curriculum
Resource Guide or other ESL MCUs)

[Ib. connects back to the FLGs and CCSS?
[c. incorporates all 4 language domains?

The process of establishing the FLGs, CCSS, and CEPA is very recursive. You
must constantly go back and forth to make sure that your FLGs, CCSS, and
CEPA are aligned with each other. If you start to notice any disconnect, then
something needs to be revised. While the FLGs are the anchor of a unit, they
you’re not getting too far off track. Anytime you and your team members
make changes to things that have already been agreed upon by the
department, just make sure to show your revisions to the department so we
are all staying on the same page and avoiding overlap or redundancy.

[]11. | present our CEPA to the rest of the ESL department, revise based on
feedback from colleagues, and come to consensus with the whole

department on the CEPA before moving any further into unit
development?




Other Considerations

SLIFE/newcomers
time

MCUs

level 4 - all eyes on us



Rationale for NBHS ESL Curriculum Development Project (2018)

Why only five units? To clarify: we have planned five full units and two mini-units. See
documented titled “NBHS ESL Curriculum Map REVISED 5.2.18 BJenney.” We made the
decision to limit the number of units in a year for two reasons: first, because developing units is
an extensive and time-consuming task. The more units we create, the longer this process will
take, and we will end up focusing on quantity rather than quality which could result in decreased
rigor, poor pacing, and fewer authentic learning opportunities that promote student engagement.
Second, we have found that when units of instruction are longer, it enables us to go more in
depth with concepts and skills, which benefits students because they finish the unit with a deeper
knowledge and understanding of the content and language than if the unit had been significantly
shorter. Furthermore, by having five units in the curriculum, we ensure that each of the five
WIDA standards are addressed during an academic year.

But if each unit focuses on one WIDA standard, then students are not being exposed to
language of different content areas frequently. For example, they will focus on language of
social studies at the beginning of the year and then not see it again until the following year.
Couldn’t this be detrimental to our students’ language development, especially with
newcomer cases? Yes, absolutely. For this reason, we decided to incorporate two WIDA
standards into each unit. All units contain a primary standard and a secondary standard. For
example, unit 1 is about topics in U.S. civics, and its primary standard will be language of social
studies, with the secondary being language of ELA. This will ensure that students continue
receiving exposure to language of different disciplines throughout the year. Furthermore, there
will be many opportunities for students to engage in cross-content connections through text.
While the Edge textbooks contain many passages perfect for the unit on language of ELA, many
of these texts also contain language of math, science, and social studies. In the development of
each unit, we will remain conscientious of the need to constantly build connections between
language of all the content areas.



If only five units are being made, then how will teachers differentiate language instruction
for their different proficiency levels? As part of the unit development, a resource called the
Menu Tool 1s created. This Menu Tool is a guide for how teachers can differentiate the
knowledge and skills for their students based on whether they teach a Developing, Intermediate,
or Transitional ESL class. The Menu Tool 1s developed simultaneously with the unit.

Why did we make the decision to adopt a four-year rotating cycle of units? There were two
reasons why we opted for this model. First, we cannot repeat the same unit two years in a row
because students remaining in ESL classes will have already done it. The average student spends
four years at the high school, so by having a four-year rotating cycle, we decrease the likelihood
that students would repeat the same unit. Second, by creating a four-year cycle of units rather
than having a different unit for every level in one year, we buy ourselves time in terms of
developing curriculum. It would be impossible to develop 12 units by the start of next school
year (four units multiplied by three levels of ESL classes), but it is certainly feasible to create
four going into next year and then we have time to plan the units for future years.



If we go this route, we are not vertically aligned with the elementary and middle schools.
Correct. This 1s a valid concern; however, the fact is that ELs at the high school have very
different needs than those at the elementary and middle schools. To be vertically aligned with the
elementary and middle schools would mean operating on a curriculum of nine units per year,
each of which last 3-4 weeks. Such short units do not allow us to go in depth with the focus
language goals, and do not provide students with enough opportunities to engage with the
knowledge and skills at hand. Furthermore, the demands of MCAS require us to look at
curriculum differently at the high school, and be certain that every decision is made with the
MCAS in consideration. The NBHS ESL curriculum will have some vertical alignment in terms
of the mini-ACCESS prep unit and the January compare/contrast unit (ACCESS month). We will
need to re-evaluate at the end of the next school year and discuss whether the lack of total
vertical alignment needs to be addressed. The most-recently updated curriculum map for the
elementary and middle schools 1s available upon request.

How will the ESL curriculum reflect students’ needs in their content classes? The ESL team
has incorporated feedback from the SEI content teachers into unit development; specifically, by
addressing the CCSS and frameworks that are most essential for students’ success in their
content classes. Furthermore, the ESL department hopes to have future opportunities to continue
dialogue with the SEI content teachers as we keep working on unit development and once we put
the units into action.



How will we incorporate the Edge textbooks into our curriculum? We are currently in the
process of categorizing all texts and passages from the three Edge books (Foundational, Level A,
resources once we get to the cycle and lesson stages of unit development. The Edge textbooks
are heavily ELA-based which will be useful in the planning of unit 2, but there are numerous
cross-content connections as well, making it a good resource for all units. This document
containing the categorized Edge texts is available upon request.

How will we ensure that we are capitalizing on all the work that’s been done with Boni at
the district level? Over the last two years, Boni has provided training to several NBHS ESL
teachers around unit development, three of whom are still currently members of the department.
The ESL department has been divided into three teams, with each team containing one of the
teachers who has received this training. Secondly, the department will make every effort to use
existing units that were created for the high school during the last year or so. Specifically, the
poetry, and fictional narrative units will be incorporated into future ESL units that are focused on
the language of ELA.



How will we ensure that we are capitalizing on all the work that’s been done with the
model curriculum units (MCUs) at the state level? Only two of the ESL MCUs are designed
for grades 9-12: Exploring Topics in African American Civil Rights and Exploring Topics in
Women'’s Rights, the first of which has content connections to social studies and the second of
which 1s based more on language of ELA. However, with some adjustments to the latter, both
can serve as units for language of social studies. The unit on African American Civil Rights will
be taught in year D of the curriculum cycle and the one on Women’s Rights will be taught in
year A.

How will we ensure that the ESL curriculum takes MCAS into consideration? The MCAS
testing schedule informed our unit flow in several ways (see document titled “Proposed
Curriculum Map NBHS ESL DRAFT”). First, we made sure that the LolLa, LoMa, and LoS units
are all taught before/leading up to their respective 10® grade MCAS. Some adjustments might be
made to differentiate for the needs of the 10® grade ESL classes in terms of ELA MCAS timing
(see document titled “Proposed Curriculum Schedule 2018-19). Second, by starting the year
with a unit rooted in the language of social studies, we can introduce procedures and
reading/writing skills such as Close Reading and CER through nonfiction texts, which tend to be
easier for students to grasp due to their concrete nature. The unit focused on language of ELA
will follow this, and will concentrate on the continued development of the reading and writing
skills that students need to succeed on the MCAS. Third, all unit development will occur in
collaboration with Jenn Oliveira, who will provide us with guidance regarding the ELA MCAS.



What will be the final product? If the NBHS ESL department is given the remaining
Wednesday PDs to work on curriculum (5/2, 5/9, 5/16, 6/6), then by the end of this school year,
we will have finished stage 1 (desired results) and stage 2 (evidence) of Unit 1 (LoSS), Unit 2
(LoLA), and Unit 4 (LoMa). If the NBHS ESL department 1s provided with funding/hours to
work on curriculum during the summer, then by the beginning of SY 2018-19, units 1-4 will be
complete with cycles, lesson overviews, and Menu Tools for differentiation by ELP. Depending
on how many hours are provided for curriculum work, we may even be able to complete Unit 5
(LoS) and the additional LoLa unit for 10% grade ESL by the start of the school year.



Questions and Answers

Thank you for letting us share our approach
and experience with you.



Contact Information

Boni-esther Enquist, MATSOL Professional
Development Consultant benquist@matsol.org

Monica Filgo, Elementary ESL Teacher
mfilco@newbedfordschools.org

Brittany Jenney, High School ESL Teacher
bjenney@newbedfordschools.org
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