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A SYSTEMIC APPROACH TO PREPARING 
ALL EDUCATORS TO TEACH ELLS 
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PROBLEM 

• LPSs Student Demographics 
• 24% are coded ELLs 

• 83% come from homes where English is a Second Language 

• Number of ELLs increase annually 

• LPS Classrooms 
• Every classroom has at least one ELL 

• Consistent with an urban district, high teacher attrition rate 

• Overall, classroom teachers report to not being equipped with 
the skills and strategies to effectively shelter instruction 

• Insufficient number of ESL teachers in the schools to meet the 
needs 

• Professional Development and Category Trainings 
• Received training in 2005 by Pearson in using SIOP 

• Insufficient number of category trainers in district to meet the 
demands  
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ADDRESSING THE PROBLEM 

• LPS and UMass Lowell Partnership is born 

• Offered the ESL Certificate program with additional hours 

added to the course to: 

• Prepare more ESL certified teachers for the district 

• Prepare these candidates to be professional development 

providers 

• Rewrite Category Trainings to meet the needs of LPS 

• Agreed that the efficacy of training by peers is the most 

effective model for our district 

• Co-taught, co-planned, and co-wrote all materials for 

courses AND for trainings 
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THEORETICAL FRAMEWORK 
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Human 
Capital   

Social 
Capital  

Decisional 
Capital  

The Connection 
Between 
Purposeful 
Collaboration 
and Teacher 
Quality (Fullan, 

2001; Hargreaves & 
Fullan, 2012; Wenger, 
1998, 2002; 
Biancarosa, Bryk, & 
Dexter, 2010) 

 



PETALLS  
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Changes in 
Knowledge, 

competence 

Increased 
capacity & 

sustainability 

LPS 

GSE 

A collaboration 
between UMass 
Lowell and the 
Lawrence Public 
Schools building on 
the strengths and 
addressing the 
needs of the LPS 
and UMass to 
prepare all 
educators to 
improve the 
education of ELLs, 
resulting in greater 
human, social, and 
decisional capital  

 



PETALLS 
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The Lawrence Public Schools 

 

The Graduate School of Education  

 36 ESL certificate completers- licensed 
ESL teachers  

 ESL methodology infused into all 
methods courses 

 MA state required PD for all LPS 
teachers 

 Graduate courses leading to ESL 
certificate taught by LPS teachers 

 135 paraprofessionals prepared to 
support the instruction of ELLs 

 50 STEM teachers will have dual 
licensure and will complete 
practicum in LPS  

 Model lessons and Model Performance 
Indicators (aligned with WIDA and 
ACCESS) available to all LPS teachers and 
administrators via project wiki.  

 All pre-service teachers prepared to 
teach ELLs and familiar with LPS. 

 Monthly newsletter for administrators  

 
 



ESL GRADUATE CERTIFICATE  
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Course Title Course Structure 

  

Major Course Assignments 

Second Language 

Acquisition and 

Assessment 

32 hours face-to-face with 

4 online meetings 

6 Journals 

Case Study_1* 

PD Module Presentation 

Methods of Sheltered 

Content-Area Instruction 

  

12 hours of front-loaded 

face-to-face, online 

discussions, 18 hours face-

to-face 

3 Short Papers 

Content-area Unit 

Case Study_2* 

PD Module Presentation 

Teaching Reading and 

Writing in English to English 

Language Learners 

32 hours face-to-face with 

3 online meetings 

Case Study_3* 

PD Module Presentation 

Community Engagement 

and Parental Involvement 

37.5 hours face-to-face 

with 2 online meetings 

3 Reflection Papers 

2 Observation Papers 

Final Project and 

Presentation 



DATA COLLECTION 
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Data Collection Sources for Analysis 

Course 

assignments 

228 journal entries, 36 case studies, 36 instructional units* 

Informal course 

surveys 

N=36 

Couse 

discussions 

PD participants’ emails and online discussions from each 

course 

Observations of 

PD 

Observation notes of these PD sessions 

Interviews 

 

30-minute interviews with course completers who had 

also provided PD to other district teachers (N=11)  

Focus groups Transcripts from five 2-hour focus groups with course 

completers (N=36) 



DATA COLLECTION 
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Data Collection Sources for Analysis 

PD Evaluations 11 PD trainings (~ 40 participants in each)  

Evaluation Sheets =691 

PD Survey 2 trainings  N=25 

Instructional Units  36 Units were assigned ranks from 1 to 4 according 

to assessment, comprehensibility, and language 

development  



FINDINGS 

Based on the data,  we found that this collaborative 

model increased capacity and sustainability for 

developing teacher quality through 

• in-depth instruction  

• time for participant collaboration and reflection 

• Preparing participants to be trainers and coaches  

• Substantially increasing 

• participants’ knowledge,  

• their competency to teach students 

• their ability to provide quality PD and coaching 
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COLLABORATIVE  INSTRUCTION  
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Planning 

Delivery 

Assessment 

Participant 
Feedback  



BUILDING CAPITAL 

 Focused and meaningful group work built collegiality 
and commitment to the work itself. 

 Overwhelmingly participants mentioned what they learned 
from working with one another- “There was a lot of expertise 
in that room” “a lot of brain power” “lots of great teaching 
experience.”  

 Interview data suggested that participants wanted even 
more of this, and they extended their meetings informally.  

 “Collaborating with a team was very helpful because I was 
able to run ideas by them and we worked well together 
putting all the pieces of the puzzle together.” (Kindergarten 
Teacher) 
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BUILDING SOCIAL CAPITAL 

I really enjoy the opportunity to talk to other 

Lawrence teachers about the successes and 

difficulties of being a teacher in this area. I have 

only been teaching for two years, however I have 

realized that teaching can be very lonely. I rarely 

have the chance to talk to other teachers about 

students, activities that work, and good practice. 

This class in general has been a great opportunity to 

do that.  

(High School ELA Teacher) 
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COLLABORATION & 
COMPETENCE 

• The most important thing is, everybody that’s here, I 

would say, has that common goal of, ‘Let’s do this.  

Let’s help the ELL kids.  Let’s help the parents.  Let’s 

be a part of the community.  Let’s prove to 

everybody that they're wrong, that we will make a 

difference.  That Lawrence will be better.’ 

 

• I think one of the biggest benefits of this program for 

me has been the networking and the relationships 

that we’ve formed…. It’s been a really great, like, 

professional learning community for me to have.   
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KNOWLEDGE & COMPETENCE 
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Category 4 0 Mean 

N=30 

Content 

Standard 

Content standard is clearly stated in 

the unit introduction and also 

throughout the lessons.   

No content 

standard is listed.  

4 

Assess-

ment 

Differentiation addresses all levels of 

language proficiency clearly based on 

TESOL standard and language 

objectives. 

No differentiation 3.02 

Language 

Develop-

ment 

Scaffolding is clearly seen at all 

domains and at each level of 

language proficiency and is directly 

linked to content standard/objectives. 

No scaffolding or 

linkage to content 

standard/objectives 

3.07 

Compre-

hensibility 

  

Presentations and materials are 

accessible to all levels.   

Materials are not 

comprehensible for 

ELLs.  

3.23 
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CASE STUDIES  



• INSERT CASE STUDY EXAMPLES (#17) 

Colombo, Zhao, Perez, DeSimone, Hartwick - MATSOL, 2013 -US Dept. of Education: T365Z120232 17 



PROFESSIONAL DEVELOPMENT  

The second case assignment is helping me to look 

more closely at my student’s learning needs and the 

factors that contribute to their success in acquiring 

English.  In all of my answers for the second 

assignment, I always come back to the idea that 

learning a second language needs to be meaningful.  
The other important ideas came from the students 

who told me that they need to feel comfortable in 

class in order for them to speak in English, so a 

nurturing environment also promotes language 
learning.       --Middle school teacher                                           
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 TOP-DOWN AND BOTTOM-UP VOCABULARY BUILDING 
STRATEGIES  

Student A  Student B 

 Pre-reading 

 Activate background knowledge  
 Word analysis (word families) 
 Strong phonological loop 

 Pre-reading 

 Cognates 
 Activate background knowledge  
 Strengthening phonological loop 
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Vocabulary 

Pacing expectations 
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English Language  Spanish Language  

 Grapheme can correspond to more 
phonemes  

 English alphabet 
 26 letters 
 Phonemic based 
 3rd most common language  
 Tendency to memorize the most 

possible phonemes in different 
contexts  

 

 German family descent 
 Latin and French influence 

 Grapheme corresponds to a phoneme 
  
 Latin alphabet 
 28 letters (ñ & ll) 
 Phonetic based 
 2nd most common language  
 Read new words based on the 

consistency of the reading rules.  
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 Opaque Language vs. Transparent Language  
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PROFESSIONAL DEVELOPMENT  
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PD EFFECTIVENESS  

• LPS Evaluations- 2 items – Rate knowledge prior to 

and then following the PD workshops  

• Change in knowledge was significant 

• 111 evaluations – Sheltering Instruction  

• 580 evaluations – Second language Acquisition  

• Comments from evaluations were generally very 

positive: 

• “Very well presented informative for classes excellent 

presentation and information” 

• “Both presenters were extremely knowledgeable about the 

subject. All questions were answered with research to 
support.” 
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PD EFFECTIVENESS  

How Important was it that the PD…. M 

….was designed in collaboration with LPS teachers? 

….was provided by LPS teachers? 

….providers knew the curriculum in the LPS? 

….providers knew the students in LPS? 

….providers know the LPS system in general? 

3.72 

3.68 

3.60 

3.75 

3.76 
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• Lawrence-Based PD  
 

• “It is helpful because we have the same curriculum and the 

same levels of students.” 
• Interviews with providers – They felt prepared because of 

training and ongoing practice within the courses.  



PD ENGAGEMENT 
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COACHES AND TRAINERS  
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BUILDING CAPACITY  
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Wiki Development  

“I think what bothers me is that 
we have all these materials… 
this wealth of resources and we 
have no where to share them.” 
 



NEWSLETTER 
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PETALLs generates a monthly 
newsletter to keep administrators, 
coaches and others informed.  
 
 



CHALLENGES  
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Time, time, and time 
 
Competing Demands   



IMPLICATIONS  

• PD must build learning communities – places in which 
participants have time for purposeful and meaningful 
interaction that builds trust and reciprocity– PD cannot 
be a quick fix!  

• For participants to grow as professionals, they need to 
be valued for their skills, knowledge, and insights.  

• Time is a deterrent to high quality professional 
development that promotes collaboration and 
reflection.  

• Building learning communities that celebrate and 
expand the expertise of teachers is the only real way to 
build capacity. 

• The University – K12 partnership has potential to provide 
the vehicle for this type of PD. 
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YOUR QUESTIONS  
M i c h a e l a _ C o l o m b o @ u ml .e d u ,  Q i n g _ Z h a o @ u m l .e d u ;  

h e i d i .p e r e z @ l a w r en c e .k 1 2 .m a .u s ;  
m a r y .d e s i m o n e @ l a w r en c e .k 1 2 .m a .u s   
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