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ILearning Objectives @

Participants will:

share and reflect upon effective assessment
practices for both content skills and academic
language development

examine evidence of academic language
development through calibration protocol

connect to your practice and consider next steps



Ilntroducing Ourselves

Name
Role

Where you (students, school, teachers) are on the
journey of integrating academic language for ELLs



IAgenda

Overview of Our Journey
Practice Calibration Session
Debrief, Connections and Next Steps




About the Center for Collaborative Education

§
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CCE’s Vision for Schools

Equity and data are embedded in all conversations and practices,
Teaching and learning are purposeful, challenging, and have value beyond

school,
Assessment demonstrates the competence of students in multiple ways, and

Collaborative practices improve teaching and learning.
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About the Chelsea ELL Bridge Academy

CHS Redesign in 2011: target English Language
Learners

28% of CHS students are in the ELL program (levels 1-4).
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IBackground of Our Partnership

Shift to a performance assessment-based school

Partner with CCE around developing rigorous
performance assessments and analytic rubrics

Partner with Envision Learning to develop discipline
specific rubrics (based on SCALE from Stanford) for
all departments

Prototype/pilot — Calibrate — Revise
Consider the specific needs of assessing ELLs



Chelsea High School Performance Assessment: Bridge Academy ELA - RESEARCH OR ARGUMENTATION

SCORING EMERGING ED DEVELOFING DP PROFICIENT Pa ADVANCED
DoMaIiN
ARGUMENT Writes an opinion Makes a general Makes a clear, general Makes a clear and well-
about a reading or topic argument that comes arzument that reflects deweloped argument that
Whar & the evidence (la, 1b) from reading or a topic reading or student’s own demonstrates engaged
that the sadent can : (1a,1b) thinking (1a, 1b) reading and critical thinking
Supports a point of
m,;'g" view with claims or Makes claims that are Makes original claims (1a, 1v)
information (1, 9) summaries or come that rela® to the arzument Makes relevant claims that
Acknowledzes only directly fiom a source (1,9 support the arzument (1,9)
one point of view (la, text(1.9) Admowladzes a quastion Acknowladzzs r2levant
1b, 1) Acknowladzes counte - or counter<laim questions or counter-claims
claims but does not offer (la,1b,1c) when appropriate (1a, 1b,1c)
details that are
Commce developed (12, 16,10
9
EVIDENCE Incudes zeneml FRefers to evidence from Fefrs to evidence Summarnizes sufficient
information from print faw souxes: some (=asons, examples, and evdence (reasons, examples,
Whar iz the evidence and digital sources (8) sources may not be quotations from print and quotations from print
thar the sadent can States reasons and relevant(8,RI 1, RI8) and'or multimedia andor multimedia from
Sigport "g information (9b, RI6) Use reasons and souxes) rzlevant © nultiple sources =levant to
argime ) . arzument (8, RI1, RI§) arzument. (8, RI 1, RI8)
Presents details from evidence to support
sources as fact (RI 8) particular points (9b, RI U reasons and evidence Information and/or exanmples
) 6) to support patticular a® used to illustrate at least
’!:mm- Makes mote of a 1 points, identifying which two points of view (9b, RI 6)
€ atual Gifference i reasons and evidence 8 for
evidence (when e m ) which poi Questions sowrces
o ctives ona support point [] tive or its
appropriate) is missing persp2 topic pernpec
withowt detaik. (R1.6, (5b) strengths limitations Or
g" c‘:veg.;a RID) Makes note of a difference makes note of a difference
$90RIL&RL] Then . in source’s perspectives on among authors on the same
.9: appropriate, a toric with iic X -
citation of textual topic spec topic (when appropriate) (RI
evidence (when demils. (RLG, RIS) 6, RIE)
appropriate) is When appropriare, cites When appropriare, cites
inconsistent or incomect extual evidence with textual evidence coansistendy
some minor emors and accurately

2011 Sanfowd Conser fowr Assessment, Learning, & Equity (SCALE) and the Envision Schools, adagted July 2013 by Chelsea HS, adapsed May 2014 Censer for Collabovative Education (CCE)
EIA Research ov Argument | Grade 9&10 fov ELL Bridge Academy




IELLs are doing “Double Duty”

ntent




ILanguage Taught Through Content

“Content topics can provide the context for
language teaching that makes teaching
language more authentic and meaningful while
simultaneously targeting content area goals.”

Tim Boals, WIDA Executive Director,
WIDA Resource Guide



Embedding WIDA Performance Definitions

At each grade, toward the end of a given level of English language proficiency, and with instructional support, English language learners will produce...

Discourse Level

Sentence Level

Word/Phrase Level

Linguistic Complexity

Language Forms and Conventions

Vocabulary Usage

Level 6 - Reaching Language that meets all criteria through Level 5, Bridging

Level 5
Bridging

Muldple, complex sentences
Organized, cohesive, and coherent
expression of ideas

A varicty of grammarical structures
marched to purpose and nearly consistent
use of conventions, including for effect

A broad range of sentence patterns
characteristic of particular content areas

Technical and abstract content-area language
Words and expressions with precise meaning
relared to content area ropics

Level 4
Expanding

Short, expanded, and some complex
sentences

Organized expression of ideas with
emerging cohesion

A varicty of grammarical structures and
generally consistent use of conventions
Sentence patterns characteristic of
particular content areas

Specific and some technical content-area
language

Words and expressions with multiple
meanings or common collocations and
idioms across content arcas

Level 3
Developing

Short and some expanded sentences with
emerging complexity

Expanded expression of one idea or
emerging expression of multiple related
ideas

Repetitive grammarical strucrures with
occasional variation and emerging use of
conventions

Sentence patterns across content areas

Specific content words and expressions
(including content-specific cognates)
Words or expressions related to content areas

Level 2
Emerging

Phrases or short sentences
Emerging expression of ideas

Formulaic grammarical structures and
variable use of conventions
Repetitive phrasal and sentence patterns

ACross content arcas

General content words and expressions
(including common cognates)

Social and instructional words and
€Xpressions across content arcas

Level 1
Entering

Words, phrases, or chunks of language
Single words used to represent ideas

Simple grammarical constructions (e.g.,
commands, Wh- questions, declarartives)
Phrasal patterns associated with common
social and instructional situations

General content-related words
Everyday social and instructional words and
familiar expressions

Center for
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...within sociocultural contexts for language use.
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Connecting to WIDA Writing Rubric
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Table 8: Writing Rubric of the WIDA Consortium

Linguistic
c lexi Vi Control
xily 'ocabulary Usage Language
A variety of seatence longths | Consistext use of just the right Ha: reachod comparability to that
of varying linguistic word i just the nght place; of English proficient peers
complexity in a simgle tightly | precise Vocabulary Usage in fanctoning at the “profScient™
mmhun senenal, specific, or techaical lovel in state-wide assessments
extended text; | lammage
n!hxcohouund
crganization
A variety of seatence longths | Usage of technical language Approaching consparability to
of varying linguistic related to the contemt avex; dmo!Enghthpm&unxpun
conplexity i a simgle evident facdity with needed ecrors dea't impeds
crganized paragraph or m vocabulary comprebensibility
extnded text; cobesion and
coganization
A variety of seatence lengths Uupufspocxﬁcndwm Gezarally rebensible at all
of varying linguistic technical languags related to the | times, eryors don't impede the
:chn'y'mmg :mmhckofnndnd overall meaning; such serors may
wied to U lary may be occasionally | reflect first langmage
dsnﬂmdchmy 3
Simple and expanded Usage of general and some Geaarally comprebensible when
seatences that show emerging | specific languags related to the UTRING I Ratences;
conplexty used to provide content area; lack of needed comaprebenstbility may from time
detadl vocabulary may be evident to time be impedad by errars
whea atsmpting % produce more
cozaplex taxt
Phraces and short seatences; | Usage of gensral language reland | Geaarally comprebensible when
varying amount of text may %o the comtent area; lack of text iz adapted frox model or
be copied or adapted: some vocabulary may be evident 50urce taxt, or when original text
attempt 2t OTFAMZALOD MY is bmised % simpls text,
e evidenced ality may be often
impeded by arrors
Single words, set phrases, or | Usage of highest Srequency Geaarally comprebensible when
chunks of simple languags; vocabulary from wchool setting text is copied or adapted from
varying amoumts of text may | and content areas modsl or source text;
be copied or adapted: adapted cozuprebensibility may be
%Xt contan: original significantly impedsd in origimal
lhingmage taxt
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The Need for Ongoing ELD Assessment

“Teachers are welcome to incorporate these rubrics into
their classroom assessment throughout the school year. We
also encourage teachers to gather and discuss

student samples of speaking and writing for the varying
grade levels or grade level clusters to share with one
another. These anchor papers may then serve to help
teachers become more consistent raters for writing

samples on both a formative and summative basis.”

s ’ --WIDA Resource Guide, p. 54
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Chelsea High School Performance Assessment: Bridge Academy ELA - RESEARCH OR ARGUMENTATION

SCORING ENTERING—LEVEL 1 12 EMERGING—LEVEL 2 s DEVELOPING—LEVEL3 | 34 EXPANDING & BRIDGING—
DOMAIN LEVELS 4-5
LINGUISTIC ¢ Words, phrases, or Phrases or short ¢ Shoet and some expanded *  Multiple complex sentences
COMPLEXITY chunks of language sentences sentences with emerging * Organized, cohesive, and
. N R ngily A s
) ¢ Single words used to Emerging expression of comp . coherent expression of adeas,
Wikat 15 the evadence represent idea ideas * Expanded expression of including transitions that
ehat the stordens ean wdeas, including some connect those ideas (2c)
prowduce ar the transition words {2¢)
discomse level”* * Starting to approach
oonq-:mbilily m that of
SWIDA Performance English proficient peers
Defimiticans sed Rubric
LANGUAGE ¢ Phrase-level Formulaic and repetitive ¢ Compound and some * A variety of grammatical
FORMS AND grammatical structures grammatical structures complex grammatical structures matched to
CONVENTIONS . Gmlly Gencully constructions purpose
) comprehensible when comprehensible when ¢ (Gienerally comprehensible *  Generally comprehensible at
m”: the evidence text is copied or text is adapted or in when writing in sentences; all time; errors don’t impede
atwdeat cam adapted from source original, simple text; comprehensibility may comprehensibality
produce ar the e ot ta1 . s
sentence fevef?® text; comprehensibality comprehensibility may from time to time be
may be significantly be often impeded by impeded by errors when
SWIDA Pesfi impeded in original text tempting ¢
REAERS, | et o e
VOCABULARY *  General content-related General content words ¢ Specific and some * Technical and abstract
USAGE words and expressions technical content words content-area language
+  Everyday social and (mncluding common and expressions {including *+  Wards and expressions with
Wikt is the evidence instructional woeds and cognates) content-specific cognates) precise meaning related to
that "”m m am familiar expressions Social and instructional ¢  Words or expressions content area lopics
words and expressions related to content arcas
across content areas and some with multiple
*WIDA Pofurmesce meanings or common
Defmiticas szd Rubric collocations and sdioms

across content arcas

2001 Sumford Croter for Axsexnvent. Learnivg, & Eqany (SCALEL and the Exvivion Sobwals, sdlspied Jufy 20)2 by Chrlroa HS aduptnd May 2004 Croter for Cotlaborative Edacatvar (OCE?
ELA Rerearck or Anpaowmd | Grande 9410 for ELL Beidge Acadeney
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Reliability means...

The Strike Zone

The strike zone is an area over home plate. its

upper imit is a horizontal line at the midpoint between
the top of the shoulder and the top of the uniform pants,
Is lower level is a kne al the hollow beneath the knee
cap.The strike zone Is determined from the batter's
stance as he prepares to swing at a pitch.

1 1 Top of shoulders
1 1
1 1
1 1 _
A T TR ] o]
1 1
1 1 -
_________ ===y 0P OIPANS
OFFICIAL
STRIKE
ZONE
Hollow beneath
kneacap
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It is a Process

Analyze: Valid
tasks, Student

Design: Plan
Aligned

Assessments Quality Work Analysis, &
Data Calibration
Analysis

A Student
Learning %‘
5

%
)

Quality
Aligned
Instruction

Align: Common Core
@c rtor Standards and Competencies




'S

Center for
Collaborative
Education

CALIBRATION PROTOCOL

Purpose
To calibeate our scoring of student work as we explare the instructional implicatioas of the prompt/task, student wark,
and rubeic.

Planning
+ Time: 35-40 minutes
+ Group skze: 4%
+ Materlals needed for each persoa:
o Sample work and prompt/task
o Task rubeic
© Scare sheet or task rubeic can be used for scoring
© Omne extra score sheet Is needed for the recarder, who will tally the scares for the whale group.
« Roles: Choose a facilitator, timekeeper, and recorder. (1 minute)

Setting Norms
+ Hanor our kearning and be respectful of the work of the teacher and the student.
+ Keep the conversatson constructive; avold judgmental language.
« Be appreciative of the facilitatoe’s role and follow the guidelines and time coastraints.
+ Keep feedback crisp and to the polnt.
« Dant skip the debrief process.

Process

- Norms: The facilitator reviews the protocol process and norms with the groep. (2 minutes)

Mmmmmummm&umuumm

?ﬁ"r‘hﬁm&qmmﬁqhnﬁmhmdm
Read and score: Using the rubric, group members independently and silently read and score the student work,
recording their scores on the score sheet and making notes 10 Justify thelr scores. (10 minutes)

Score sharing: One at a time, team members share thelr scores for each of the rubric categories—without
explanation—as the recorder completes the group’s score sheet. (2 minutes)

n Discussion: Facilitator tnvites the group to coasider where the differences in the scares occurred and why
people scored differently for each rubric area—particularly the highest and lowest scores. (Approximately
2 Der s il
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IYour Turn: Calibrating Writing Samples

Decide on one ELD domain to focus on

Follow Calibration Protocol

Keep in mind the qualities of academic language
Debrief whole group

18
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Our Journey: Calibration
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Our Journey: Annotations and Evidence

= o S—T ) S—
%"—%- -luﬁ. . “&%ﬁﬂu 5] * Establithes a chear heme wnd pict |
Focus lackieg In purpose L-h %ﬁ "'W with & well-develaped purpase

e it iy [wd«“——: -mm <l armative .
Bar are disconnecied dﬁl_lh loosely * Establishes & senting, narmasor
;v:—h.nn-. b -—ul-ht—.:.u 5&_, w:u.l}:“..-.\nl-
* Inwoduces S e of
* Polen of view I unclews or . teveeh e -:;:J . uu-.u-‘w { * Unweducesmaigewnd lw
bacen characters | Aok B view through the setting,
NARRATIVE |+ Makes Bemied ybatic appropriate sty = sppeopeise
e |+ o o woe o - evices + Uses e wtylisth devices Usen varied and
DeveLomey wtylistic devices (.g. seasory -m.m, (0. sensory Maguage, iagery, ¥ stylistic devices (¢.g snsory
language, magery, soo, ) Vo weppont I—--v-)n-n-nh laaguage, imagery, sone, hemer,
brammor, waspente) 1o seppont the sarmative, Dough purpose of he Supeate) 1 Wpport the purpose
the parpote of the narmstive they may be oo L Q1. UnlmW(ll. of the namaeive
* Makes lienised of w0 use of Incentistont \-"‘u T diadegee, pacing, * Uses marrative lechaiqoes (6.,
aerative techaiques (i 6., Uses ” 4 reection, and makiple phot nes) 1o dialoges, paciag, description,
Mun:‘-t:‘n &.m“ m, mmq::::‘-n reflection, sad multiphe plot lines)
lines) 1o develop. ‘“allnhnd-n-ﬂadmhp -
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Our Journey: Consensus

Discerning CCSS content from academic language

Coming to consensus about qualities of language:
Linguistic Complexity: “expanded sentences’

Language Forms and Conventions: “variety of
grammatical structures”

Vocabulary Usage: "some technical content’
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Connections and Next Steps

How does this process connect to your work?
What are implications for your practice? For the field?

How can we make what is developing “below the
surface” more visible for ELLs in our assessment
measures?

?
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Resources

CCE’s Quality Performance Assessment Tools

WIDA Bulletin: Focus on Formative Assessment

WIDA Blog: Using Rubrics and Checklists for
Language Assessments

23



Contact Information

Center for Collaborative Education
Deidre Collins, Chelsea High School
collinsd@chelseaschools.com

Email: info@ccebos.org

%one: (617) 421-0134

W.ccebos.org

ﬁ @cceboston

www.facebook.com/centerforcollaborativeed

24



Education

= ngiyabonga

o ﬂkB 1z m;elmgﬁpkkur eaerim
I gé lh [3[:|33..=33:;a"m:m

eal

>¢v§

Irun dankon ac10

—y— mmmuchchakkerami

Mgl gu athmah il

*"'"’“' o <= SUK nya k",E!fh"',' krag i dgatd == dakujm e

ﬂh" U mg s naustuke
S omsiinse = |01]1119 S voe 3 m — = Mepcy

== piias] :MEICl

25



